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Abstract 
 
This study compared perceptions of effective characteristics of middle school advisors  
 
from administrators, teachers and students at Fort Couch Middle School, located in  
 
Pittsburgh, Pennsylvania.  The research questions for this study included the following: 
     
1. What are the effective qualities that students value in an advisor? 
 
2. What are the effective qualities that principals value in an advisor? 
 
3. What are the effective qualities that teachers value in an advisor? 
 
4. What is the comparison between student, principal and teacher perceptions of 
 
 effective qualities in implementing an advisor program?       
 
This was a descriptive research study using quantitative (survey) and qualitative (focus  
 
groups) methods to define the effective characteristics of middle level advisors.  The  
 
questions were designed to collect data regarding the perceptions that students,  
 
administrators and teachers had on the qualities of an effective middle level advisor.  The  
 
survey was given to eighth level students, four administrators at Upper St. Clair School 
 
District and twelve eighth level advisors/teachers at Fort Couch Middle School.  Data 
 
collected from the students, administrators and teacher surveys; and the focus groups’ 
 
perceptions of qualities for effective middle level advisors were used to determine how  
 
students, administrators and teachers perceived the qualities of an effective middle school  
 
advisor.  Consistent with the research regarding the impact of affective qualities in  
 
relation to advisory programs, the data from both the focus groups and the survey  
 
provides clear evidence that all affective qualities such as honesty, positive attitude,  
 
caring attitude, nonjudgmental attitude, sense of humor, listens to concerns, optimism,  
 
supportive attitude and sympathetic to student needs all scored as the “most important”  
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characteristics to being an effective advisor from students, administrators and teachers.   
 
Qualities regarding gender were not an important factor for students, administrators and  
 
teachers. The major difference between the perceptions from 8th level students and  
 
educators from Fort Couch Middle School involved instructional characteristics to being  
 
an effective advisor. Instructional qualities regarding academic needs, supervision of  
 
grades, knowledge of grades, and advisor as academic teacher scored as “not important”  
 
characteristics to being an effective advisor from 8th level students.  The three focus  
 
groups validated the 8th level survey results.  While there is clear evidence that students  
 
did not see instructional qualities as important characteristics for effective advisors, data  
 
from the survey provides conclusions that instructional qualities regarding academic  
 
needs, supervision of grades, knowledge of grades and the advisor as an academic teacher  
 
scored as “most important” characteristics to being an effective advisor from educators.   
 
This researcher concluded that in order for advisory programs to succeed, staff  
 
development must be an essential component of the program.  Staff development should  
 
cover basic information regarding the advisory program along with interpersonal  
 
guidance skills needed to work with students.  Advisory program must also refrain from  
 
replacing advocacy traits with academic traits as an essential component to advisory.  An  
 
analysis of the data collected in this investigation may prove helpful in improving the  
 
quality and consistency of advisor time in middle school education. 
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CHAPTER I 
 
INTRODUCTION 
 
“One major challenge facing educators in the middle grades is how to 
 
provide early adolescents with the social and emotional support they 
 
need in order to succeed as students.  As young adolescents strive for 
 
autonomy, as they grapple with learning how to regulate their own 
 
behavior and make responsible choices, their need for close adult 
 
supervision and guidance is paramount.” 
 
- MacIver, 1990 
 
 
     Advocates of middle level schools proposed that a strong advisory program was one  
 
of the more effective ways to provide young adolescents with the social and emotional  
 
support they desperately need.  Although the advisory program is a highly recommended  
 
component of middle level schools, a key problem is that there is little conclusive  
 
research on the profile of an effective advisor for middle level students.  Totten and 
 
Nielson (1994) stated that “there is little in regard to the efficacy of various advisory 
 
programs, teachers’ perceptions of advisory programs, or students’ perceptions of  
 
advisory programs” (p.8).  In addition, Sardo-Brown and Shetlar (1994) acknowledged  
 
that “more investigations of both teacher and student perceptions of the advisor-advisee  
 
periods need to be done in a variety of different types of schools” (p.23).  This study is an  
  
attempt to compare perceptions of effective characteristics of middle school advisors  
 
from administrators, teachers and students at Fort Couch Middle School, located in  
 
Pittsburgh, Pennsylvania. 
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Rationale 
 
     Middle school youngsters are under more stress today than in any other previous  
 
generation.  Two significant works, This We Believe (National Middle School  
 
Association, 2003) and Turning Points (National Middle School Association, 2000),  
 
acknowledged that adolescents live in an era that has changed from previous generations.   
 
They stated: 
 
 Today, young people enter a society that at once denounces and 
 
            glorifies sexual promiscuity and the use of illicit drugs.  They live 
 
 in urban neighborhoods and even in some rural towns where the  
 
 stability of close-knit relationships is rare, where the sense of  
 
 community that shapes their identity has eroded.  They will seek 
 
 jobs in an economy that will require virtually all workers to think 
 
 flexibly and creatively as on an elite few were required, and educated, 
 
 to do in the past (p.8). 
 
The importance of providing a safe, healthy, and supportive learning environment for  
 
young adolescents has been recognized and promoted for decades.  The research  
 
literature provides overwhelming evidence that the middle level years are “the last best  
 
chance” to affect these students’ futures.  It is during the middle school years that young  
 
adolescents begin experimenting with a range of risky behaviors such as alcohol, tobacco,  
 
drug use, and unprotected sex.  Based on several large-scale studies, Dryfoos (1998)  
 
concluded that 10 percent of 14-year-olds in 1995 were at “very high risk” based on their  
 
involvement in high-risk behaviors.   
 
     Young adolescents need guidance and support as they struggle to cope with the  
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changing world and their changing selves (Grill & Reed, 1990).  This We Believe (2003)  
 
called for middle level schools to provide a caring adult to give young adolescents the  
 
individual attention they deserve.  Similarly, Turning Points (2000) suggested that every  
 
middle level school student should be well-known by at least one adult.  “Students should  
 
be able to rely on that adult to help learn from their experiences, comprehend physical  
 
changes and changing relations with family and peers, act on their behalf to marshal  
 
every school and community resource needed for the student to succeed, and help fashion  
 
a promising vision of the future” (Carnegie Task Force, 1989, p. 40).  One program  
 
developed to address this need is the advisor-advisee program. 
 
     Research indicates positive results from middle level advisory programs.  MacIver  
 
(1990) found that when teacher advisories focused on social and academic support  
 
activities, then a strong relationship existed that promoted the reduction of dropouts.   
 
Connors (1986) found evidence that advisory programs helped students grow emotionally  
 
and socially, contributed to a positive school climate, helped students learn about school  
 
and getting along with their classmates, and enhanced teacher-student relationships.   
 
George and Oldaker (1985) suggest that when advisory programs are combined with  
 
other components of the middle school concept, student self-concept improves, dropout  
 
rates decrease, and school climate becomes more positive. 
    
   Middle level educators have long recognized an essential truth about children’s  
 
learning: relationships matter.  For young adolescents, relationships with adults come  
 
from the critical pathways for their learning: education “happens” through relationships.   
 
Many middle level teachers intuitively recognize the importance for students of being  
 
known by at least one adult within the school, and ideally by many.  Teachers who  
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understand the developmental changes, real world choices, and the resulting behaviors  
 
can be an important guide and advocate for adolescents.  There appears to be little  
 
question that students’ health, self-esteem and academic performance are affected by both  
 
classroom and overall school environments (McNeely, Nonnemaker, & Blum, 2002;  
 
Roeser, Eccles, & Sameroff, 1998; Hoy & Hannum, 1997; Roeser, Eccles, Sameroff,  
 
2000). Factors such as teacher affiliation (Pryer, Sarri, Bombyk, & Nikolovska, 1999),  
 
students’ attachment to school and its teachers (Adams & Singh, 1998; Anson, 1995), and  
 
students’ perception of teacher caring (Wentzel, 1997), have all been found to either  
 
promote or limit student comfort and achievement. 
 
 
Statement of the Problem 
 
     Since the beginning of the middle school movement in the early 1960’s, many middle  
 
level schools have responded to the challenge of providing a caring adult advocate for  
 
students by instituting an advisory program (Bergmann & Baxter, 1983).  The advisory  
 
program is a structured program in which one teacher works with a small group of  
 
students to develop positive student-adult relationships.  MacIver (1990) found that,  
 
according to principals, schools with strong advisory programs were “more successful at  
 
meeting students’ need for guidance, advice, and counseling and lowering the proportion  
 
of students who drop out before finishing high school” (459).  However, despite an  
 
expanding amount of literature on advisory programs, a key problem is that there is little  
 
conclusive research on the profile of an effective advisor for middle level students.  
 
Sardo-Brown and Shetlar (1994) acknowledged that “more investigations of both teacher  
 
and student perceptions of the advisor-advisee periods need to be done in a variety of  
 
different types of schools” (p.23).  This study is an attempt to compare perceptions of  
  
                                                                                                                                                                    
 
5
 
effective characteristics of middle school advisors from administrators, teachers and  
 
students at Fort Couch Middle School, located in Pittsburgh, Pennsylvania. 
 
 
Research Questions 
 
     In this study of advisory programs, the results of qualitative and quantitative research 
 
conducted at Fort Couch Middle School, are described and analyzed.  The answers to  
 
these guiding questions are addressed in the findings and conclusions of this study.  The 
 
research questions for this study include the following: 
     
1. What are the effective qualities that students value in an advisor? 
 
2. What are the effective qualities that principals value in an advisor? 
 
3. What are the effective qualities that teachers value in an advisor? 
 
4. What is the comparison between student, administrator and teacher 
 
perceptions of effective qualities in implementing an advisor program?      
 
 
Delimitations and Limitations 
 
     The limitations of this study include the willingness and ability of school personnel to  
 
respond, and to do so in a timely manner and with accuracy.  Also, this study contains a  
 
limited data collection where the majority of the findings of this study are based on the  
 
subjective information obtained from students, administrators and teachers’ surveys along  
 
with student focus groups interviews.   
 
     The delimitations of this study include the data which was collected, and the  
 
limited number of middle level schools with advisor time firmly established in their  
 
schools’ curriculum.  In addition, the results of this study will be difficult to generalize to  
 
all advisory programs.  This is a descriptive study of Fort Couch Middle School only.  A  
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wide variety of structures and purposes within advisory programs indicate that no  
 
program is exactly the same as any other.  Each advisory program fits into its particular  
 
school in a unique way and may affect the climate and attitude in a number of ways.  The  
 
method of implementation and the degree of student, administrator and teacher  
 
involvement are also variables that may affect the impact of program effectiveness.  
 
  
Definitions of Terms 
 
The following definitions apply in this study: 
 
Advisee: An advisee is a student at the middle school level who interacts 
with an advisor. 
 
Advisor: An advisor is a teacher who directly supervises an advisory group.  
The role of an advisor is to be an advocate and friend of the 
advisee. 
 
Advisory Program: An advisory program is one established to provide an adult 
advocate and guide for every student (NMSA, 1995).  “An 
advisory program is an arrangement whereby one adult and a small 
group of students have an opportunity to interact on a scheduled 
basis in order to provide a caring environment for academic 
guidance and support, everyday administrative details, recognition, 
and activities to promote citizenship.” (NMSA Research Summary 
#9) 
 
Affective Domain: Affective Domain is the area in which addresses the emotional 
component of a student’s education.  The sense of belonging, of 
being accepted, and of being understood by both peers and 
teachers is considered important for cognitive learning to occur at 
the student’s maximum potential. 
 
Early Adolescence: Early Adolescence is a time of human development where 
dramatic physical, emotional, social, cognitive, and moral changes 
take place in 10-14-year-olds.  It is a transitional stage between 
childhood and adulthood. 
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Middle School: For the purposes of this study, middle school will mean those 
schools which to a great extent embrace the middle school 
philosophy as described by the National Middle School 
Association and Turning Points.  It is an organizational structure 
consisting of developmentally appropriate programs, policies and 
practices tailored to maximize young adolescent learning while 
nurturing affect (Clark & Clark, 1993; Cuban, 1993; Epstein, 1990; 
Hough, 1989). 
 
Middle School 
Philosophy: This is an approach to education that embraces the theory that age 
appropriate curriculum and affective opportunities are the most 
effective way to educate adolescents.  This philosophy is 
characterized by these hallmarks: a curriculum that is challenging, 
integrative and exploratory, varied teaching and learning 
approaches, assessment and evaluation that promote learning, 
flexible organizational structures, programs and policies that foster 
health, wellness and safety, and comprehensive guidance 
programs.  
 
 
NMSA: The National Middle School Association is an association 
dedicated to improving the educational experience of young 
adolescents by providing vision, knowledge, and resources to all 
who serve them in order to develop healthy, productive and ethical 
citizens.  
        
 
Summary 
 
     It is during the middle school years that young adolescents begin experimenting with a  
 
range of risky behaviors such as alcohol, tobacco, drug use, and sexual experimentation.  
 
For this reason, the National Middle School reform movement is based on the belief that 
 
young adolescents must be viewed holistically by educators’ intent on understanding not 
 
only their academic needs, but their affective needs as well.  Advocates of middle level  
 
schools propose that a strong advisory program is one of the most effective ways to  
 
provide young adolescents with the social and emotional support they desperately need.   
 
There appears to be little question that students’ health, self-esteem and academic  
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performances are affected by both classroom and overall school environments.  Factors  
 
such as teacher affiliation and students’ perceptions of teacher caring have been found to  
 
either promote or limit student comfort and achievement. 
 
     Several researchers have focused on different types of interventions which can  
 
increase students’ perceptions of social support.  Among these interventions is the  
 
advisory program, now an integral component in nearly half of all middle level schools in  
 
America (McEwin, Dickinson, & Jenkins, 1996).  Although the advisory program is a  
 
highly recommended component of middle level schools, a key problem is that there is  
 
little conclusive research on the profile of an effective advisor for middle level students.   
 
This study is an attempt to define the effective advisor for middle level education based  
 
on perceptions and data from teachers, administrators and students.  An analysis of the 
 
data collected in this investigation may prove helpful in improving the quality and 
 
consistency of advisor time in middle school education.  
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CHAPTER II 
 
LITERATURE REVIEW 
 
     The evaluation of the characteristics of any aspect of an educational program  
 
necessitates an understanding of the program as a whole.  This certainly applies to the  
 
evaluation and benefits of an effective middle level advisor program.  Therefore, this  
 
review contains an overview of the Middle School concept, and the rationale for advisory  
 
programs in general, at the adolescent level, essential components of advisory programs,  
 
benefits of an advisory program, and obstacles of an advisory program.  This literature  
 
review concludes by defining a mentor, notions about mentoring adolescents, and listing  
 
characteristics of effective mentors. 
 
 
An Overview of the Middle School Concept 
 
     The national middle school reform movement is based on the belief that young  
 
adolescents must be viewed holistically by educators intent on understanding not only  
 
their academic needs, but their affective needs as well.  To this end, schools have  
 
modified their structures to include a number of initiatives including team teaching,  
 
cooperative learning, and the creation of smaller “caring communities” designed to  
 
provide greater support for students (McEwin, Dickinson, & Jenkins, 1996). 
 
     The middle school is built around the educational concept that the pre-adolescent  
 
learner needs a special learning environment that is developmentally responsive to the  
 
unique needs of ten-to-fourteen-year-olds as they develop into adolescence at different  
 
cognitive, emotional, social, and physical growth rates.   
 
     In his book Developmentally Appropriate Middle Level Schools, Manning (1993)  
 
noted that the following general characteristics of adolescent development. 
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Young adolescents: 
 
1. Experience a rapid growth spurt in height, weight, and body composition with 
 
 rates of growth varying among individuals. 
 
2. Experience physiological changes that include the development of the 
 
reproductive system with rates of sexual maturation varying among boys and 
 
 girls, as well as individuals. 
 
3. Shift their allegiance and affiliation from parents and teachers toward the peer 
 
 group, which become the prime source for standards and models of behavior. 
 
4. Examine all aspects of their development and overall “self” due to a 
 
 preoccupation with themselves. 
 
5. Seek freedom and independence from adult authority. 
 
6. Experience changing self-esteem, which is influenced by all aspects of their lives 
 
 both at home and school. 
 
7. Move from Piaget’s concrete operations stage to formal operations stage. 
 
8. Experience gradual changes in thinking that result in considerable diversity in 
 
 their development. 
 
9. Begin to think hypothetically, abstractly, reflectively, and critically. 
 
10. Begin to develop the ability to make reasoned moral and ethical choices. 
 
     The middle school is one of the key socializing institutions for adolescents.  Early  
 
adolescents are characterized by a wide range of simultaneous and often conflicting needs  
 
(Van Hoose & Strahan, 1988).  For example, adolescents need the security, support, and  
 
guidance from a caring adult.  At the same time, adolescents need increasing autonomy  
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from adults.  Adolescents need and want attention for their own abilities and  
 
achievements, and they want to be part of the crowd.  As adolescents seek self- 
 
exploration and self-definition, parents and educators must offer help in a way that does  
 
not separate the adolescents from their peers (MacIver & Epstein, 1991). 
 
     The middle school movement is devoted to implementing responsive practices in the  
 
middle grades.  These practices include (1) advisory programs; (2) academic instructional  
 
interdisciplinary teams; (3) remedial activities; and (4) transition activities for students  
 
and parents to ease transition from middle school to high school (MacIver & Epstein,  
 
1991; Clark & Clark, 1994; Allen, Splittgerber, & Manning, 1993; Alexander, Williams,  
 
Compton, & Prescott, 1968; National Middle School Association position paper, 1995).             
 
  
Rational for an Advisory Program at the Adolescent Level 
 
     The importance of providing a safe, healthy, and supportive learning environment for  
 
young adolescents has been recognized and promoted for decades.  It serves as a central  
 
tenant or core principle of nearly all middle school reform recommendations and models.   
 
Numerous studies have focused on varying aspects of safe and supportive learning  
 
environments including: risk behaviors (e.g., alcohol, tobacco, drugs), latchkey status,  
 
and a sense of social adjustment and school community (e.g., dropout, climate, sense of  
 
belonging) (Call, Reidel, Hein, McLoyd, Peterson, & Kipke, 2002; Dryfoos, 1994;  
 
Hechinger, 1992; Schultz, 2001).  Each of these areas is critically important to the  
 
welfare, adjustment, and achievement of middle level students. 
 
      The research literature provides overwhelming evidence that the middle level years 
 
are “the last best chance” to affect these students’ futures.  It is during the middle school  
 
years that young adolescents begin experimenting with a range of risky behaviors such as  
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alcohol, tobacco, drug use, and unprotected sex.  Just how “at risk” are today’s young  
 
adolescents?  In summarizing findings from several large-scale studies of adolescent  
 
behavior, researcher and author Joy Dryfoos (1998, pp. 34-36) reports that, of more than  
 
3.5 million 14 year olds in 1995, 10 percent were at “very high risk” due to involvement  
 
in a wide range of high-risk behaviors, including use of illegal drugs and alcohol, and  
 
unprotected sex.  The majority of these high risk youths had been arrested at least once  
 
during the year, most had access to guns, and many routinely carried weapons, increasing  
 
the likelihood of involvement as victim or perpetrator of violence.  About 40 percent  
 
were depressed, and many had attempted suicide. 
 
     Another 25 percent of all 14-year-olds are at “high risk.”  According to Dryfoos, 
 
 Although they have not yet been involved with the juvenile justice 
 
 system….they are heavily involved with drinking, smoking, and  
 
 marijuana; behind modal grade in school and often truant; and  
 
 frequently have unprotected intercourse….These high-risk youngsters – 
 
 one quarter of all 14-year-olds – are in great jeopardy unless they receive 
 
 immediate, intensive interventions that will act as deterrents to further 
 
 involvement in behaviors with negative consequences. (1998, p.35) 
 
     Another 25 percent of 14-year-olds are at moderate risk because of their involvement  
 
in one or two high-risk behaviors.  The remaining 40 percent of 14-year-olds are at low  
 
or no risk because of very limited or no involvement in high-risk behaviors. 
 
     The North Carolina State Department of Public Instruction (1996) studied the reports  
 
of the 1995 Youth Risk Behavior Survey (YRBS) Middle School Questionnaire.  Their  
 
survey measured health risk behaviors, including: (1) weapons and violence; (2) suicide- 
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related behaviors; (3) vehicle safety; (4) tobacco, alcohol, and other drug use; and (5)  
 
nutrition and physical exercise.  A total of 2,227 students from 53 North Carolina public  
 
schools were surveyed.  Results within the personal safety category showed that weapon  
 
use is predominantly a male activity, with 20 percent carrying weapons to school and 10  
 
percent reporting having been threatened with or injured by weapons at school.  Over 25  
 
percent of students had considered suicide and 10 percent had attempted suicide.   
 
Concerning drug use, findings showed that 53 percent had smoked cigarettes.  High  
 
smoking rates were found among minorities, males, and older students.  Over half had  
 
drunk alcohol, and 17 percent had used marijuana, with the percentage increasing by  
 
grade.  Results concerning personal health revealed that about 25 percent consider  
 
themselves overweight but 40 percent are dieting, most of whom are females.  Over 80  
 
percent reported exercising or playing sports in the previous week in addition to attending  
 
physical education classes.  Almost 80 percent reported AIDS education at school; 60  
 
percent had discussed AIDS or HIV with parents or other family adults. 
 
     Resnick and associates (1997) found that parent-family connectedness and perceived  
 
school connectedness were protective against every health risk behavior measure except  
 
history of pregnancy.  Conversely, ease of access to guns at home was associated with  
 
suicide and violence.  Access to substances in the home was associated with cigarettes,  
 
alcohol, and marijuana use among all students.  Appearing “older than most” in class was  
 
associated with substance use and an earlier age of sexual debut among both junior and  
 
senior high students.  Repeating a grade in school was associated with emotional distress  
 
among students in junior high and high school and with tobacco use among junior high  
 
students.  On the other hand, parental expectations regarding school achievement were  
  
                                                                                                                                                                    
 
14
 
associated with lower levels of health risk behaviors; parental disapproval of early sexual  
 
debut was associated with a later age of onset of intercourse. 
 
     Mertens, Flowers, & Mulhall (2003) completed a study based on latchkey students.   
 
Their sample included over 121,000 students attending 287 middle grades school in  
 
Arkansas, Louisiana, Michigan, and Mississippi during 2000-01.  The most significant  
 
finding was that when students are left home alone for three hours or more after school  
 
(regardless of the number of days), their reports of self-esteem and academic efficacy are  
 
much lower and their levels of depression and behavior problems are much higher.   
 
Interestingly, students home alone for less than three hours had comparable outcomes to  
 
those who report not being home alone after school.       
      
      Two significant works, This We Believe (National Middle School Association, 2003)  
 
and Turning Points (National Middle School Association, 2000), acknowledged that  
 
adolescents live in an era that has changed from previous generations.  They further state  
 
the need for middle school educators to address affective as well as cognitive concerns.   
 
Young adolescents need guidance and support as they struggle to cope with the changing  
 
world and their changing selves (Grill & Read, 1990). This We Believe (2003) called for  
 
middle level schools to provide a caring adult to give young adolescents the individual  
 
attention they deserve. Similarly, Turning Points (2000) suggested that every middle  
 
level student should be well-known by at least one adult.  “Students should be able to rely  
 
on that adult to help learn from their experiences, comprehend physical changes and  
 
changing relations with family and peers, act on their behalf to marshal every school and  
 
community resource needed for the student to succeed, and help to fashion a promising  
 
vision of the future” (Carnegie Task Force, 1989, p. 40).  When students make a lasting  
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connection with at least one caring adult, academic and personal outcomes improve.  A  
 
significant adult who provides support and direction during difficult times is an important  
 
factor in helping students avoid academic failure and a variety of other problems  
 
(Galassi, Gulledge, & Cox, 1997, p. 303).  Among youth at risk from health or behavioral  
 
problems, family dysfunction, poverty, or other stresses, the most important school factor  
 
fostering resilience – defined as “successful adaptation despite risk and adversity”  
 
(Masten, 1994) – may be the availability of at least one caring responsible adult who can  
 
function as a mentor or role model (Bernard, 1993, cited in Miller, 1998, p. 12).  The  
 
advisor-advisee program serves this function. 
   
     It is at this crucial time of changes, choices, and pressures that adolescents need adult 
 
guidance and support.  Most teachers who understand the developmental changes, real  
 
world choices, and the resulting behaviors can be an important guide and advocate for  
 
adolescents.  Since the beginning of the middle school movement in the early 1960’s,  
 
many middle level schools have responded to the challenge of providing a caring adult  
 
advocate for students by instituting an advisory program (Bergmann & Baxter, 1983).   
 
The advisory program is a structured program in which one teacher works with a small  
 
group of students to establish a stable adult relationship with each of the students. 
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Essential Components of Advisory Programs 
 
     Each school is unique in the design and implementation of its advisory program. 
 
George and Alexander (1993) proposed that an advisory program should be postponed if  
 
the advisees number is 35 or more.  Researchers (Bushnell & George, 1993) suggest what  
 
makes middle school teachers effective as advisors can be summarized into the following  
 
five crucial characteristics. Effective advisors: 
 
1. Care about the students in their advisory group. 
 
2. Are able to relate to the individuality of various advisees. 
 
3. Are available for their advisees. 
 
4. Have positive attitude toward advisement. 
 
5. Have their own unique style of advisement. 
 
     Researchers (Dale, 1995; James, 1986; Myrick& Myrick, 1990) have identified 
 
several common components: clear goals, a designated staff member responsible for a  
 
small group of students, regularly scheduled meetings with sufficient allotment of time,  
 
staff development, developmentally appropriate curriculum, and program evaluation. 
 
     Exemplary advisory programs are established with clear goals that reflect the  
 
philosophy of the school and the developmental needs of the students. In Adviser- 
 
Advisee Programs: Why, What and How (James, 1986) and The Teacher Advisor  
 
Program: An Innovation Approach to School Guidance (Myrick & Myrick, 1990),  
 
several key characteristics of successful advisory programs throughout the United States  
 
were presented. After reviewing the districts goal of each advisory program, it was  
 
evident that their program goal can be categorized into the following : self-management,  
 
self concept, interpersonal relationships, decision-making, career exploration, social  
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development, and academic development. Following is an example of goals for the  
 
advisory program at Fort Couch Middle School located in Upper St. Clair, Pennsylvania  
 
(USC Advisor Program Guidelines). 
 
• To interact with students on a regular basis to provide students with a sense of 
 
belonging to the school community 
 
• To give an additional support system to those in need 
 
• To build rapport and trust between students and teachers 
 
• To foster personal interaction with students 
 
• To provide additional resources for students 
 
• To help students reach their full potential 
 
• To establish an additional program for identifying possible crisis situations 
 
• To assist students in learning to deal with stress and make responsible choices 
 
     Established advisory goals provide focus for regularly scheduled meetings of the 
 
advisory group. The advisory group includes a designated staff member who advises a  
 
small group of students. MacIver (1993) recommended that an advisory group be  
 
composed of no more than 20 students in order to provide for small-group activities and  
 
teacher interaction. By keeping advisory groups small with the advisor/advisee  
 
relationship extended over the school years, the advisory program can meet the  
 
recommendation in Turning Points (Carnegie Council on Adolescent Development,  
 
1989) that, “every student should be known by at least one adult” (p.357). 
      
     Regularly scheduled advisory meetings is a common component of an effective  
 
advisory program.  Digby (1995) recommended that advisory periods be scheduled five  
 
days per week with a minimum scheduling of three days per week. This scheduling  
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provides sufficient opportunities for interaction between the advisor and advisee.  
 
Scheduling less than three days per week does not provide the time needed to become a  
 
cohesive group.  In McEwin, Dickinson, and Jenkins’ (1996) national study of middle  
 
level schools in 1993, they found that 63% of the middle schools studied schedule  
 
advisory periods five times a week and only 14% once a week. The time allocated to  
 
advisory programs is a positive contribution to middle schools and adolescents at a 
 
critical time in their life when they need adult guidance and support. 
 
     Sufficient time is another important component of advisory programs. Digby (1995) 
 
recommended that “the advisory period last a minimum of 20-25 minutes and a  
 
maximum of 35 minutes” (p.292). They contended that an advisory time of less than 20  
 
minutes did not provide the needed time for the development of an activity or in-depth  
 
discussion. In addition, advisory meetings extending beyond 35 minutes can reduce  
 
students’ interest in a topic and would require additional preparation time for the advisor. 
 
     In order for advisory programs to succeed, staff development must be an essential  
 
component of the program. Teachers often do not feel comfortable and feel unprepared to  
 
offer guidance in the affectively oriented advisory programs. Therefore, staff  
 
development should cover basic information regarding the advisory program along with  
 
interpersonal guidance skills needed to work with students (Dale, 1995). Dale (1995)  
 
recommended that teachers be trained in “building group bonding, leading discussions in  
 
small groups, and assisting students with social and emotional problems” (p.10). 
 
     A successful advisory program should have a well-developed guidance curriculum.  
 
The curriculum should proceed from the goals established for the advisory program and  
 
be written by a committee that includes the school’s guidance counselors, teachers,  
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administrators, and parents. Myrick and Myrick (1990) proposed that a guidance  
 
curriculum be organized into units with several sessions for each unit. Their suggested  
 
guidance units include the following: getting acquainted, study skills and habits, self- 
 
assessment, communication skills, decision-making and problem solving, peer  
 
relationships, motivation, conflict resolution, wellness, career development, educational  
 
planning, and community involvement. 
 
     Finally, evaluating the advisory program is also a necessary component of any  
 
advisory program. Evaluations provide data that can be used to affirm the existing  
 
advisory curriculum and to make changes, if needed (Myrick & Myrick, 1990). By using  
 
feedback to implement positive changes, the advisory program will continue to best serve  
 
the developmental needs of early adolescents. 
 
 
Benefits of an Advisory Program 
 
     Numerous studies attest to the effectiveness of advisory programs in the affective  
 
domain and subsequent effect in other areas. Simmons and Klarich (1989) wrote about a  
 
successful advisory program and its influence on school climate, “Students who have  
 
learned to cooperate with and care about others help create a pleasant school atmosphere  
 
in which everyone feels a sense of security and belonging.  The results were as follows:  
 
An increased concern, trust, and better communication among the entire school  
 
community” (p.13). 
 
     A few studies address the effects of middle school advisory programs. MacIver and  
 
Epstein (1993) related advisory to drop-out rates and reported, “With family and student  
 
background variables, regions, and grade organization statistically controlled, principals  
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in schools with well-implemented group advisory programs report that they have stronger  
 
guidance programs overall and lower expected drop-out rates” (p.526). 
 
     Putbrese (1989) surveyed 3,400 middle level students to assess the efforts of advisory  
 
programs and reported a reduction in student smoking and alcohol use.  Ziegler and  
 
Mulhull (1994) in a three year longitudinal study of a Canadian advisory program found  
 
an increase in decision-making, the sense of belonging to the school, and in teacher- 
 
student relations. Simpson and Boriack’s (1994) study of a special advisory period for 70  
 
chronically delinquent students showed marked decreases in absenteeism during the  
 
implementation period. 
 
     According to Manning and Saddlemire (1996), successful advisor-advisee programs  
 
share several characteristics: (1) all students feel known by at least one adult: (2) students  
 
participate in advisor-advisee sessions on concerns and issues that they consider  
 
personally relevant (e.g., developmental matters, school rules and policies, higher  
 
education opportunities, and dealing with parents and other adults): (3) students and  
 
educators get to know one another on a personal teenager-adult basis: and (4) educators  
 
have sufficient professional development to know how to select appropriate topics and  
 
plan effective advisor-advisee sessions.  
 
     Burkhardt (1999) cites the following benefits to schools that have instituted and  
 
maintained successful advisory programs: 1.) increased academic achievement of  
 
students, 2.) less vandalism, 3.) greater attendance, 4.) fewer alienated students, 5.) more  
 
student-centered learning, and 6.) more positive climate permeating the building. 
 
     A growing body of research in adolescent development supports advisory programs’  
 
objectives by showing relationships among psychological characteristics of students,  
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social responses, achievement, and other variables.  The following section highlights  
 
advisory objectives and current research. 
 
 
Promote Student-Teacher Relationships 
 
     Young adolescents derive much of their academic motivation from their sense of the  
 
supportiveness of others within the school environment (Goodenow, 1993, p. 37).  Put  
 
simply, students try harder and achieve at a higher level if they feel their teacher is  
 
interested and supportive and that they belong to a group of peers and adults that  
 
encourages them to succeed and provides help when it is needed (Goodenow, 1993, p. 25,  
 
p. 37). 
 
     The relationships established within the middle school affect both the quality of  
 
student learning and the quality of teaching.  When teachers have the opportunity to  
 
know students well, they are more likely to make the kind of intense investments in their  
 
students, the tailoring and targeting of teaching strategies to students’ interests and  
 
learning needs, that fosters greater student achievement (George & Alexander, 1993, p.  
 
335). In turn, as teachers become more effective in helping a broader range of students  
 
learn, student motivation increases, creating a “win-win” upward spiral toward improved  
 
student performance (Eccles & Wigfield, 1997, p. 22; Erb & Stevenson, 1999b, p. 65). 
 
     Eccles and her colleagues (1991) have been studying the effects of different school 
 
environments on middle level students’ declines in motivation, competency beliefs, and  
 
general self esteem after the transition to middle school. Eccles, Lord, and Midgley  
 
(1991) concluded that the decline in motivation appeared to be linked to specific  
 
classroom characteristics, such as declines in the quality of student-teacher relationships  
 
and in opportunities for participation in classroom decision making, and in an increase in  
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classroom ability grouping. They recommended that “serious efforts be made to improve,  
 
and expand, the advisor groups in schools that serve early adolescents” (p.539). 
 
     The relationships between middle school teachers and middle school students that  
 
emerged when they participated in an advisory group have been characterized as  
 
potentially rewarding for the teacher as well as the student.  “In many schools with  
 
advisory programs, teachers who never thought they could do more than teach their  
 
subject are learning to provide personal support to students” (Lewis, 1991, p.33).  More  
 
than 51% of teachers surveyed by Harris (1985) indicated that they had considered  
 
leaving the teaching profession at some point in their careers.  However, 75% of those  
 
who stayed did so because of the satisfaction they gained from their relationships with  
 
students.  Since most teachers seem to have a deeply felt need to make a significantly  
 
positive difference in the lives of their students, and the daily demands of the classroom  
 
often seem to make this difficult or impossible.  The advisory program provides the  
 
teacher with an opportunity to get to know some manageable number of students in a  
 
meaningful way (Alexander & George, 1981).  They provide an opportunity for physical  
 
and emotional affiliation without sanctions of grades based on content knowledge or  
 
evaluation of academic skills. 
 
     According to Burkhardt (1999), “through conversation and contact with their changes,  
 
teachers gain useful insights into early adolescence that they can then weave into the  
 
ongoing classroom experience over the course of the school year” (p.52).  Teachers will  
 
also benefit from supervising advisory periods as the newly formed relationships would  
 
give them the opportunity to more fully appreciate the character, values, interests, and  
 
talents of their students. 
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     Daily advisory group activities have had measurable impact on other aspects of the  
 
school program and on student success in school. For example, regardless of grade span,  
 
principals in schools with many and frequent advisory activities noticed fewer students  
 
dropping out of school before high school graduation (MacIver & Epstein, 1990). 
 
     MacIver (1990) found that, according to principals, schools with strong advisory  
 
programs were “more successful at meeting students’ needs for guidance, advice, and  
 
counseling and at lowering the proportion of students who drop out before finishing high  
 
school” (459). MacIver suggested that advisory groups give students extensive social  
 
support and frequent opportunities discuss topics that are meaningful to them. The  
 
relationships formed in the advisory group included both adult/student bonds and  
 
student/student bonds, both of which are essential to young adolescents. The advisory  
 
group setting gives the opportunity for personal growth and trust in a situation where,  
 
even though the curriculum may not be “academic,” the personnel and setting are school  
 
based. Consequently, the possibility exists for relationships of trust and confidence which  
 
develop in the advisory group to extend to other settings in the school, including the  
 
academic classroom. If students come to experience a teacher as someone who is  
 
personally interested in them and eager to help them address their real concerns, and if  
 
teachers experience their young adolescent students as people with interests and  
 
apprehensions and a desire for respectful but personal relationships with their teachers, it  
 
is possible that the motivation both of students to learn and of teachers to guide, instruct,  
 
and listen will increase, not only in the advisement situation but in the regular classroom. 
 
     Advisory can be more than a program. It can be expanded to develop quality teacher- 
 
student relationships and become an integral part of the curriculum, as in schools that use  
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advisory time to review portfolios with students and assess progress individually and  
 
holistically. 
 
 
Address general Self-Esteem and Competence Beliefs 
 
     In Turning Points (1989), the Carnegie Corporation presented eight recommendations  
 
for transforming the education of young adolescents and middle grade schools. The first  
 
recommendation endorsed the creation of smaller communities of learning, it also called  
 
for an adult advisor for each student. “The effect of the advisory system,” noted the  
 
report, “appears to reduce alienation of students and to provide each young adolescent  
 
with the support of a caring adult who knows that student well. That bond can make the  
 
students’ engagement and interest in learning reality” (Carnegie Council on Adolescent  
 
Development, 1989, p.41). That notion - students being known by adults in the building –  
 
is at the heart of advisory. 
 
     In a study of 1,850 7th graders, Wigfield and Eccles (1994) found children’s self- 
 
esteem decreased following transition to a typical junior high school.  They noted,  
 
“Decline in social competence beliefs illustrates the impact of transition to junior high.  
 
This decline probably occurs because the transition disrupts early adolescents’ social  
 
networks, at a time when social activities are becoming increasingly important” (p.123).  
 
Advisory programs attempt to promote self-esteem by recognizing each student and  
 
providing time in small groups with caring adults while also promoting additional peer  
 
groups that students use when transitioning from school level to school level. 
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Link Parents and School 
 
     Advisory programs can provide a vehicle to link parents with adolescents.  Peterson  
 
and Epstein (1991) noted, “Peers become increasingly important in adolescence.  
 
Nevertheless, values of an adolescent’s peer group are more likely to support or  
 
complement parental values than to be in conflict with them, a finding that deviates  
 
sharply from earlier views of an oppositional peer culture” (p.375). Wigfield and Eccles  
 
(1995) pointed out that “continued parental involvement in education is crucial to early  
 
adolescents’ success in school” (p.7). Wigfield and Eccles proposed social and emotional  
 
adjustments as mediating variables between parenting and academic performance. 
 
 
Mediate between Academic and Social Concerns 
 
     The advisory curriculum supports achievement by addressing personal factors (self- 
 
esteem, attitudes, behavior, motivation, well-being and anxieties), interpersonal factors  
 
(peer relationships, belonging and acceptance) and practical strategies for success (study  
 
habits, test-taking techniques, peer coaching). 
 
     A four year research program of young adolescent sixth grade boys provided evidence  
 
of the role of emotions and restraint in linking social concerns and academic  
 
achievement. Wentzel (1994) noted, “children’s academic achievement in middle school  
 
is related significantly to their levels of emotional distress and self-restraint” (p.278).  
 
Although the above study provides some understanding of the effects of advisory  
 
programs, more research is needed to report benefits to students (George & Alexander,  
 
1993). 
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Obstacles to an Advisory Program 
 
     Although there are cases in which advisory effectiveness is showing positive results  
 
(MacIver, 1990), advisory programs remain one of the most difficult concepts to  
 
implement. Anfara and Brown (Anfara & Brown, 2001; Brown & Anfara, 2001)  
 
conducted qualitative research that explores perspectives of teachers.  Teachers reported  
 
that “caring was women’s work,” that “battle lines” were drawn when administrators  
 
withdrew or withheld the necessary support from advisory teachers, and that a fine line  
 
exists between “mingling and meddling” in the lives of young adolescents. 
 
     Clark and Clark (1994) reported that there were several obstacles to the  
 
implementation of advisory programs. The first obstacle is the teachers’ role as the  
 
subject matter expert. A second obstacle is the lack of teacher training for advisory.  
 
Third, is time to plan for advisory groups. Fourth, is the lack of available resources for  
 
advisory.   
 
     The first obstacle to overcome is the teacher’s belief that the additional role of advisor  
 
detracted from the role of subject -matter expert (Clark & Clark, 1994), and the belief  
 
that the teacher may experience difficulty changing from role to role. Raebeck (1992)  
 
reported that “not only are teachers afraid they will be asked to psychoanalyze kids, but  
 
counselors are even more fearful that their role will be usurped or even replaced” (p.74).  
 
Teachers often experienced a change in their roles from being dispensers of knowledge to  
 
dealing with more directly with the affective nature of the students. They commented that  
 
they were just not comfortable with all that “touchy-feely” type stuff. Their job was to  
 
teach, not counsel. In addition, parents also viewed the new program as threatening their  
 
traditional role of addressing affective feelings. 
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     The second obstacle deals with the perception or fear of a lack of training for teachers  
 
in advisory programs. Teachers trained on the middle or secondary level consider  
 
themselves content specialists and not responsible for addressing nonacademic problems,  
 
interests, or concerns of their students (MacIver & Epstein, 1991). Ayres (1994) explains  
 
that the teacher-advisor relationship is the key to success in an advisory program.  
 
Inadequate teacher training was a primary reason for advisory failure. “Fear,  
 
inexperience, lack of appropriate skills, and above all, ignorance of underlying  
 
philosophy, contributes to teacher discomfort and rejection of advisories” (p.10). 
 
     Without an understanding of the relationship between affective and cognitive learning,  
 
teachers view advisory as a waste of time which could better be used for academics. The  
 
teacher must be convinced that advisory would actually lighten the teaching load or at  
 
least enhance their role as teachers.   
 
   The third obstacle to implementing advisory Clark and Clark (1994) reported was  
 
insufficient time to plan. Dale (1993) believed the greatest potential obstacle to success of  
 
the advisory program is the school schedule. “If the advisor/advisee program does not  
 
meet on a regular schedule; if only short time blocks are occasionally placed on the  
 
schedule for a meeting - then both advisors and advisees perceive that the program is  
 
unimportant, and the program will fail”(p.18).            
 
     A fourth obstacle was the lack of resources to plan advisory programs (Clark & Clark,  
 
1994). Teachers were often not aware of the availability of resources and felt all activities  
 
must be teacher planned. Advisory programs differ widely in their approaches, but the  
 
focus should be on the intellectual, social, and emotional needs of the adolescent.  
 
MacIver (1990) warned that activities such as taking attendance, making announcements,  
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orienting students to rules and regulations, and distributing notices and home-school  
 
communications should be separated from advisory activities. 
 
 
What is a Mentor? 
 
     The term mentor dates back to the eighth or ninth century B.C., specifically to  
 
Homer’s Odyssey.  In his epic poem, Homer describes his hero, Odysseus, as Odysseus  
 
prepares to set out on a 10 year voyage.  Odysseus must leave behind his son,  
 
Telemachus, and ask his trusted friend Mentor, to guide and counsel Telemachus in his  
 
absence.  While the father is gone, Mentor serves as a sage advisor to the younger man,  
 
helping him grow intellectually, emotionally, and socially.  From this ancient literary  
 
figure, mentor has come to refer to a wise and faithful counselor who helps to guide a  
 
protégé through a developmental process.  For the purpose of this paper, the term mentor  
 
will be used in the process of transition from youth to adulthood, as in the case of  
 
Telemachus. 
 
     According to Jonson (2002) the mentoring concept is based on the notion where  
 
responsible adults are paired with children; they build a trusting relationship with those  
 
children and share with them a variety of activities, guiding them as they grow into young  
 
adults.  Athletic or drama coaches could also be considered mentors, directing novices in  
 
their field.  In the professional arena, doctors and lawyers have long been mentored  
 
through internship programs, and plumbers, printers, and other skilled tradespeople serve  
 
in apprenticeships, another variation of mentorships. 
 
     The common thread, though, is that all such programs are based on a trusting  
 
relationship between an experienced adult and a novice.  In each case, the organization or  
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business that wants to retain and develop its members provides some sort of mentor  
 
support.  The idea is not for the mentor to evaluate or judge the protégé, but rather for the  
 
mentee to receive guidance.  The mentor is defined more by relationship with a beginner  
 
than by a position or title. 
 
 
Notions about Mentoring Adolescents 
 
     Noted psychologist Erik Erikson (1980) describes adolescence as a period of  
 
transition when youth meld their individual personalities and cognitive abilities with their  
 
ability to identify with others.  The purpose of the melding is to form an image of how  
 
youths fit into the adult world.  As Burton (1977) describes, mentors can model that  
 
image. 
 
     Levinson (1978) and other researchers note that mentors generally enter people’s lives  
 
during times of transition or change.  Adolescence is, of course, a transition period  
 
fraught with great change.  Mentoring can play a key role in easing students, particularly  
 
middle level students.  Burton (1977) suggests that mentoring allows adolescents to move  
 
beyond a parent-to-child relationship as their main contact with the adult world and adult  
 
expectations.  He argues, “Adult adjustment, therefore, not only depends upon a proper  
 
mother/child relationship base but a proper peer development in young adulthood of  
 
which mentoring is an important component” (p.117). 
 
     Subotnik (1987) builds on this critical notion of adolescent identification with adults  
 
in her study of the role that mentoring plays for the gifted young winners of the National  
 
Westinghouse Science Talent Search.  She concludes, “There may be a critical time in  
 
adolescent development during which an apprenticeship serves the adolescent even more  
 
richly than independent exploration” (p.19). 
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     Boston (1976) argues that mentoring goes beyond teaching or guiding; mentoring  
 
shapes the individual’s perspective or outlook on life.  Kram (1985) notes a distinction  
 
between instrumental mentoring which allows mentees to change their social  
 
circumstances through teaching, advising, coaching, or sponsoring, and psychosocial  
 
mentoring which facilitates personal changes in mentees through confirming, counseling,  
 
and supporting.  In instrumental mentoring, the changes or rewards are extrinsic or  
 
environmental in relation to the mentee.  In the instance of psychosocial mentoring, the  
 
mentees change within themselves.  In an effective mentoring program, either  
 
instrumental or psychosocial mentoring may result; in most cases, both occur  
 
simultaneously. 
 
 
Characteristics of Effective Mentors 
 
     The effectiveness of mentoring programs depends almost entirely on the quality of the  
 
mentors.  Significant skills and qualities are required of mentors.  They must have good  
 
interpersonal skills.  They must express a genuine caring about others and feel a  
 
responsibility for the professional development of their colleagues (Huling-Austin, 1992;  
 
Rauth & Bowers, 1986).  Openness, confidence, leadership, concern, and maturity are all  
 
words commonly used in describing the successful mentor (Healy & Welchert, 1990;  
 
Huling-Austin, 1992; Odell, 1990).  And, most important, the mentor must be a highly  
 
skilled, respected, and effective teacher. 
 
     In a survey of teacher-mentors within the San Francisco Unified School District  
 
(Jonson, 1999b), only 6 of 28 respondents mentioned professional teaching skills when  
 
asked what they considered to be the most important qualities in a good mentor.  Nearly  
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half mentioned “listening,” with other frequently listed attributes including “supportive,”  
 
“nonjudgmental,” “positive,” and “having a good sense of humor.”  One respondent  
 
summarized particularly well what most seemed to say: “I think what the mentees valued  
 
most was emotional support- though of course practical ideas are good- also sensitivity  
 
and knowledge of subject matter and methodologies.”        
 
     Daresh (2003) listed a number of desirable characteristics that mentors should possess  
 
to implement an effective mentor program: 
 
1. Mentors should have experience as classroom teachers, and their peers should 
 
 generally regard them as effective in the classroom. 
 
2. Mentors need to ask the right questions of protégés.  They do not merely provide 
 
 the “right” answers all the time. 
 
3. Mentors must accept the alternative way of doing things and avoid the temptation 
 
 to tell protégés that the way to do something is “the way I’ve always done it.” 
 
4. Mentors should express the desire to see people go beyond their present levels of 
 
performance. 
 
5. Mentors need to be good role models. 
 
     In addition to these characteristics, other skills and abilities are often used to describe  
 
ideal mentors.  Daresh (2003) believes these individuals demonstrate the following: 
 
• Knowledge, skills, and expertise in a particular field of practice. 
 
• Enthusiasm that is sincere and convincing – and, most important, the ability to 
 
•  convey this feeling to those whom they are mentoring. 
 
• The ability to communicate to others a clear picture of personal attitudes, values, 
 
•  and ethical standards. 
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• The ability to communicate in a sensitive way the type of feedback that is needed 
 
•  regarding another person’s progress toward desirable goals, standards, 
 
•  competence, and professional behavior. 
 
• The ability to listen to ideas, doubts, concerns, and questions. 
 
• A caring attitude and a belief in a mentees potential, flexibility, and sense of 
 
humor. 
 
     In conclusion, there are no magic recipes to ensure that everyone who is designated as  
 
a mentor will be effective in that role.  In fact, there is likely to be no single person who  
 
will always be a perfect mentor to anyone at all times.  I believe it takes more than a long  
 
record of accomplishment as a recognized effective teacher to make someone a good  
 
mentor.  It is a spirit that comes from within special people.  
 
 
Summary 
 
     This overview of the literature related to advisory programs began with an overview  
 
of the Middle School concept.  It is at this crucial time of changes, choices, and pressures  
 
that adolescents need adult guidance and support.  Next, effective advisory program  
 
components and research-based benefits of advisory programs were explored in order to  
 
provide background information when analyzing the perceptions of those involved with  
 
the advisory program.  The term mentor was defined and notions about mentoring  
 
adolescents were explored.  Finally, this paper listed characteristics of effective mentors.   
 
It is this researcher’s belief that similar qualities will be found by students, principals and  
 
teachers among highly effective advisors in middle level education. 
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CHAPTER III 
 
RESEARCH PROCEDURES 
 
 
Research Design 
 
     This was a descriptive research study using quantitative (survey) and qualitative  
 
(focus groups) methods to define the effective characteristics of middle level advisors.  In  
 
order to acquire information across a large spectrum of students in an advisor program,  
 
quantitative methods were deemed most appropriate.  To provide the in-depth  
 
information regarding an advisor program, qualitative methods were utilized.  As stated 
 
in Chapter One of this study, the following questions guided this research: (1) What  
 
are the effective qualities that students value in an advisor?  (2) What are the effective  
 
qualities that principals value in an advisor?  (3) What are the effective qualities that  
 
teachers value in an advisor?  (4) What is the comparison between student, principal and  
 
teacher perceptions of effective qualities in implementing an advisor program?  Survey 
 
questions and focus group discussions were analyzed to respond to these guiding 
 
questions. 
 
 
Sample 
 
     The sample for the surveys consisted of Fort Couch Middle School’s eighth level  
 
student population totaling 320 students (ages range from 12-14) and four administrators  
 
from the Upper St. Clair School District.  The sample for the three focus groups consisted  
 
of 8-12 students in the eighth level from Fort Couch Middle School.  Three eighth level 
 
teams currently exist at this particular middle school, and one focus group from each 
 
team was randomly selected.  The only criteria in the selection of students was that the 
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focus groups needed to be gender mixed.  The twelve eighth level advisors/teachers also 
 
completed the quantitative survey discussed earlier in this chapter.  
 
     Fort Couch Middle School, Pennsylvania’s first middle school is a three time  
 
recognized Blue Ribbon School of Excellence located in Upper St. Clair Township.   
 
Excellence is a community expectation.  Each of the Upper St. Clair School District’s  
 
schools proudly flies at least one Blue Ribbon flag recognizing the district’s commitment  
 
to excellence in education.  The school is located in a residential area approximately  
 
twelve miles south of downtown Pittsburgh.  The district receives a minimal amount of  
 
state and federal funding.  Therefore, support for the school district budget comes directly  
 
from earned income and property taxes of the township’s 20,000 residents.  The  
 
population is comprised of upper middle class, college- educated professionals, who  
 
recognize the important role school plays in the future success of individuals and society. 
 
     As one of the first middle schools in the country, Fort Couch sustains a rich and  
 
successful tradition of meeting the academic, social, emotional, and physical needs of  
 
middle level learners.  In the early 1960’s, the foresight and hard work of such visionary  
 
educators like Dr. Donald Eichhorn composed the original score for middle level  
 
learning.  Although this composition was composed four decades ago, a dynamic cadre of  
 
talented teachers, administrators, and support personnel continue to refine the theme  
 
through variations.  The score to special characteristics and needs of adolescents in  
 
transition continues to guide the curriculum, strategies, and programs. 
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Instrumentation 
 
     Fraenkel and Wallen (1996) recommend that surveys be used to gather the opinions of  
 
a large group of people.  Therefore, the researcher developed a survey as one of the 
 
instruments to collect data in this study.  The surveys for students, administrators and  
 
teachers were developed, after a review of the literature on the qualities of effective   
 
advisors.  The survey consists of a set of questions.  The questions will collect data as to 
 
the perceptions that students, administrators and teachers have on the qualities of an  
 
effective advisor.  Questions were revised and adapted to determine what qualities, if any, 
 
make for an effective advisor for middle level education.  Furthermore, the questions  
 
were modified to reflect perceptions of middle level students, administrators and  
 
teachers. 
 
     The survey underwent a field test with a select group of 17 seventh level students at 
 
Fort Couch Middle School.  The same permission/assent forms were used as the eighth 
 
level students.  The feedback determined that no revisions were needed to be made to the  
 
survey questionnaire.  Due to the fact that the seventh level students participated in the  
 
same advisor program as the eighth level students, this researcher did not expect any  
 
revisions. 
 
     The student, administrator and teacher survey was written (Appendix A, B, and C) and  
 
contained 25 closed-ended questions.  The survey was given to all eighth level students,  
 
four administrators at Upper St. Clair, and twelve eighth level advisors/teachers at Fort  
 
Couch Middle School.  Questions on the survey were rated on a Likert-type scale of one 
 
to five.    
 
     Krueger (1994) asserts that a focus groups “allows for group interaction and greater  
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insight into why certain opinions are held” (p.3).  This study is researching the question:  
 
How students, administrators and teachers perceive the qualities of an effective advisor?   
 
Therefore, this researcher chose to support the survey results with comments from  
 
students in focus groups.  The focus group questions (Appendix E) were developed from  
 
a model by Krueger and are written to ascertain why students hold the opinions they do.   
 
Parent/Guardian consent for participation in the focus groups was obtained beforehand. 
 
The consent form is located in Appendix M.       
 
 
Data Collection and Procedures 
 
     The data collection procedures followed in chronological order these steps: 
 
1. Approval by the Committee for the Protection of Human Subjects will be 
 
 obtained. 
 
2. School District approval will be obtained from the participating school (Fort  
 
Couch Middle School). 
 
3. Site approval will be granted by the superintendent and principal. 
 
4. Participants will be selected from the population. 
 
5. Explanation of consent will be given to participants. 
 
6. Signature of participants on the consent will be requested (Appendix N, O and P). 
 
7. A field test of the student survey with a select group of seventh graders to 
 
determine if any revisions will be needed to be made to the questionnaire. 
 
8. A survey on qualities of effective advisors will be given to the participants at Fort 
 
Couch Middle School (Appendix A, B, and C). 
 
9. Data Analysis on the results of the surveys. 
 
10. Focus groups will be formed and students will be interviewed based on the results 
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from the surveys.  No identifiers will be present in the data collected at these 
 
 groups or interviews. (Appendix D and E). 
 
11. Data Analysis and comparisons will be made based on perceptions from students, 
 
administrators, and teachers on what qualities define an effective advisor for 
 
middle level education. 
 
 
Data Analysis Procedure 
 
     Data collected from the students, administrators and teacher surveys and the focus  
 
groups’ perceptions of qualities for effective middle level advisors were used to  
 
determine how students, administrators and teachers perceive the qualities of an effective  
 
middle school advisor. 
 
     The responses on the surveys were collected and entered into the computer program  
 
Statistical Package for the Social Science (SPSS).  Descriptive statistics were calculated  
 
on all survey questions including the mean, standard deviation, and percent of 
 
distributions for the respondents’ perceptions toward the qualities of effective advisors.  
 
In addition, the means were analyzed using a t-test and an ANOVA to determine the level 
 
of statistical significance between sample means. 
 
 
Ethics 
 
     This study was approved by the Superintendent of Upper St. Clair School District and 
 
by the administration at Fort Couch Middle School.  Throughout this study, there was the  
 
confidentiality of identity.  Anonymity was provided to all participants through the 
 
assignment of a code number.  These numbers were not linked anywhere in the data  
 
where the researcher held the participants names. 
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     Permission was obtained for students participating in the focus groups.  Students in 
 
these groups also had confidentiality of identity.  In addition, anyone could have chosen 
 
not to participate in the surveys.   
 
 
Audience 
 
     The intended audience for the results of this descriptive research are educators  
 
interested in improving middle level advisory programs.  Although the advisory program  
 
is a highly recommended component of middle level schools (This We Believe, 2003), a  
 
key problem is that there is little conclusive research on the profile of an effective  
 
characteristics of an advisor for middle level students.  This study was an attempt to 
 
define the effective advisor for middle level education based on perceptions and data 
 
from students, administrators and teachers.  An analysis of the data collected in this  
 
investigation may prove helpful in improving the quality and consistency of advisory  
 
programs in middle level education.   
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CHAPTER IV 
 
RESULTS 
 
 
Introduction 
 
     This chapter presents a summary and analysis of the data relevant to each of the four  
 
research questions which were investigated in the study.  This study compared  
 
perceptions of effective characteristics of middle school advisors from administrators,  
 
teachers and students at Fort Couch Middle School, located in Pittsburgh, Pennsylvania. 
 
 
Organization of Results 
 
     The summary of research results is organized around each of the four research  
 
questions.  Relevant data are presented in the order of the questions.  The research 
 
questions are: 
 
1. What are the effective qualities that students’ value in an advisor? 
 
2. What are the effective qualities that administrators’ value in an advisor? 
 
3. What are the effective qualities that teachers’ value in an advisor? 
 
4. What is the comparison between student, administrator and teacher perceptions of 
 
effective qualities in implementing an advisor program? 
 
 
Summary 
 
 
Research Question 1
 
     Research question 1 of the study was: What are the qualities that students value in an  
 
advisor?  To investigate what qualities students’ value in an advisor, the researcher  
 
developed to use a survey as one of the instruments.  The survey consisted of 25 closed- 
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ended questions that collected data regarding the perceptions that students had on the 
 
qualities of an effective advisor.   
 
     Of the 322 parent permission forms that were mailed out to parents of the 8th level  
 
students, 173 were returned for a 53.7% participation rate.  Of the 173 students that  
 
participated in the survey, 80 were male (46.2%), and 93 were female (53.8%).            
 
     Three focus group discussions were conducted.  The sample for the focus groups 
 
consisted of 10-11 students in the eighth level from Fort Couch Middle School.  Three 
 
eighth level teams currently exist at this particular middle school, and one focus group  
 
from each team was randomly selected.  The criterion in the selection of students was that  
 
the focus groups needed to be gender mixed and that they have completed the survey.   
 
The first focus group consisted of 10 students (6 females, 4 males).  The second focus  
 
group consisted of 11 students (5 females, 6 males).  The third focus group consisted of  
 
10 students (5 females, 5 males).  Total participation in the focus groups was 31 8th level  
 
students (16 females, 15 males).  The focus group questions were developed from a  
 
model by Krueger (1994) and were written to ascertain why students held the opinions  
 
they did.  Parent/Guardian consent for participation in the focus groups were obtained  
 
beforehand.      
 
     Table 1 displays the sample means, variance and standard deviations of students’ 
 
perceptions of the effective qualities of a middle level advisor from the overall survey.   
 
It’s interesting to note that all affective qualities such as honesty, positive attitude, caring  
 
attitude, nonjudgmental attitude, optimism, and sympathetic to student needs all scored as  
 
the “most important” (M > 3.76) characteristics to being an effective advisor from 8th
 
level students.  Questions regarding academic needs scored as “not important” (M < 3.36)  
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characteristics to being an effective advisor from 8th level students.  Questions regarding  
 
gender ranked “least important” (M< 1.82) characteristics to being an effective advisor  
 
from 8th level students. 
 
 
Table 1 
Perceptions of Effective Advisor Characteristics from 8th Level Students 
 
 
 
 N Mean 
Std. 
Deviation Variance 
Honest 173 4.72 .641 .411 
Positive Attitude 173 4.64 .706 .499 
Supportive 173 4.58 .836 .699 
Truthful 173 4.56 .844 .713 
Caring Attitude 173 4.46 .879 .773 
Listens to Concerns 173 4.43 .942 .887 
Nonjudgmental 173 4.42 1.034 1.070 
Positive Relationship 173 4.37 .929 .862 
Encourages 173 4.35 .951 .904 
Sense of Humor 173 4.34 .967 .935 
Communication with 
students 173 4.27 .958 .917 
Time for Student 173 4.27 1.061 1.127 
Empowers students to 
decide on Advisory 
topics 
173 4.22 .914 .835 
Optimistic 173 4.21 .974 .948 
Enthusiastic 173 4.15 1.035 1.070 
Sympathetic to needs 173 4.04 .979 .958 
Excited about 
Advisory 173 3.85 1.046 1.094 
Pays attention to 
concerns 173 3.76 1.141 1.301 
Knowledgeable about 
grades 173 3.36 1.373 1.884 
Supervises 
Schoolwork 173 2.76 1.400 1.961 
Available after school 173 2.75 1.277 1.630 
Involved in extra-
curricular activities 173 2.58 1.285 1.651 
Academic Teacher 173 2.52 1.366 1.867 
Female Advisor 173 1.82 1.196 1.431 
Male Advisor 173 1.64 1.034 1.070 
Valid N (listwise) 173     
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     Table 2 displays the mean, median, variance, and the standard deviations for the  
 
questions that explore the students’ perceptions toward honesty and truthfulness.  The  
 
table shows no statistically significant difference (Appendix F) between male and female  
 
perceptions.  Honesty scored as the “most important” quality (M= 4.72) of being an  
 
effective advisor according to the 8th level students at Fort Couch middle school.   
 
Truthfulness ranked third (M= 4.56) validating the honesty characteristic they seek from  
 
their advisors.          
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
                                                                                                                                                                    
 
43
 
Table 2 
8th Level Perceptions of Truthfulness and Honesty Characteristics 
 
 
Gender   Truthful Honest 
N 80 80
   
Mean 4.47 4.70
   
Std. 
Deviation 
.941 .701
   
Variance .885 .491
Male 
   
Median 5.00 5.00
N 93 93
   
Mean 4.63 4.74
   
Std. 
Deviation 
.749 .588
   
Variance .561 .346
Female 
   
Median 5.00 5.00
N 173 173
   
Mean 4.56 4.72
   
Std. 
Deviation 
.844 .641
   
Variance .713 .411
Total 
   
Median 5.00 5.00
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     The three focus groups also validated honesty and truthfulness as important qualities  
 
for effective advisors.  When asked how many people feel it’s important that their advisor  
 
is honest?  Twenty-seven said it was “very important” while four said it was “not  
 
important.”  Relevant participant comments are summarized below: 
 
• “Honesty is an important issue if they are going to trust adults.” 
 
• “Truthfulness helps with the comfort level to tell advisors their concerns or  
 
problems.” 
 
• Honesty is needed when they want their advisor to talk about troubling things.  
 
 They want to hear good news as well as bad news from their advisors. 
 
     Table 3 displays the mean, median, variance, and the standard deviations for the  
 
questions that explored the students’ perceptions of positive attitude, positive  
 
relationship, optimism, and sense of humor.  The table shows no statistically significant  
 
difference (Appendix F) between male and female perceptions.  Positive attitude scored  
 
second (M=4.64) as being an effective advisor according to the 8th level students at Fort  
 
Couch.  Positive Relationship, Optimism, and Sense of Humor all ranked as “very  
 
important” (M >4.21) validating the positive attitude characteristic they seek from their  
 
advisors.        
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Table 3 
8th Level Perceptions of Positive Attitude, Positive Relationship, Optimism, and Sense of 
Humor Characteristics   
 
 
 
 
Gender   
Positive 
Attitude 
Positive 
Relationship Optimistic 
Sense of 
Humor 
N 80 80 80 80 
   
Mean 4.54 4.35 4.20 4.44 
   
Std. 
Deviation 
.841 .982 .986 .926 
   
Variance .707 .965 .972 .857 
Male 
   
Median 5.00 5.00 4.00 5.00 
N 93 93 93 93 
   
Mean 4.73 4.39 4.23 4.26 
   
Std. 
Deviation 
.554 .885 .968 .999 
   
Variance .307 .783 .938 .998 
Female 
   
Median 5.00 5.00 4.00 5.00 
N 173 173 173 173 
   
Mean 4.64 4.37 4.21 4.34 
   
Std. 
Deviation 
.706 .929 .974 .967 
   
Variance .499 .862 .948 .935 
Total 
   
Median 5.00 5.00 4.00 5.00 
     The three focus groups also validated positive attitude as an important quality for an  
 
effective advisor.  When asked how many people feel it’s important that their advisor has  
 
a positive relationship with them?  Twenty-four said it was “very important” while seven  
 
said it was “not important.”  Relevant participant comments are summarized below: 
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• “Advisor Time should be stress free and fun.” 
 
• “After a long day of classes, advisor time should be fun.” 
 
     When asked how many people feel it’s important that their advisor has a sense of  
 
humor?  Twenty-six said it was “very important” while five said it was “not important.”   
 
Relevant participant comments are summarized below: 
 
• “Advisor time is the one stress relief in a day for students.” 
 
• Sense of humor must also be in a professional manner. 
 
• “Sense of humor makes the advisor more approachable.” 
 
• Students want an advisor who is positive and funny. 
 
• “Advisor time should be stress free and fun.” 
 
     Table four displays the mean, median, variance, and the standard deviations for the  
 
questions that explored the students’ perceptions of supportiveness, encouragement,  
 
nonjudgmental, and empowerment characteristics.  The table shows no statistically  
 
significant difference (Appendix F) between male and female perceptions.  Supportive  
 
attitude ranked third (M=4.58) of being an effective advisor according to the 8th level  
 
students at Fort Couch.  Encouragement, Nonjudgmental, and Empowerment all ranked  
 
as “very important” (M >4.22). 
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Table 4 
8th Level Perceptions of Supportiveness, Encouragement, Nonjudgmental, and 
Empowerment Characteristics 
 
 
Gender   Supportive Encourages 
Non- 
Judgmental 
Empowers 
students to 
decide on 
Advisory 
topics 
N 80 80 80 80 
   
Mean 4.46 4.35 4.33 4.17 
   
Std. 
Deviation 
.941 1.020 1.028 .938 
   
Variance .885 1.041 1.058 .880 
Male 
   
Median 5.00 5.00 5.00 4.00 
N 93 93 93 93 
   
Mean 4.68 4.35 4.49 4.26 
   
Std. 
Deviation 
.725 .893 1.039 .896 
   
Variance .525 .797 1.079 .802 
Female 
   
Median 5.00 5.00 5.00 4.00 
N 173 173 173 173 
   
Mean 4.58 4.35 4.42 4.22 
   
Std. 
Deviation 
.836 .951 1.034 .914 
   
Variance .699 .904 1.070 .835 
Total 
   
Median 5.00 5.00 5.00 4.00 
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     The three focus groups also validate support for these effective characteristics for  
 
middle level advisors.  When asked how many people feel it’s important that their  
 
advisor is nonjudgmental, all thirty-one students said it was “very important.”  Relevant  
 
participant comments are summarized below: 
 
• They don’t want a pre-determined value placed on them in advisor time based on 
 
grades. 
 
• The two classes of advisor time and academic classes should be separated. 
 
• Trust between the advisor and student should be based on the relationship and not 
 
on academic performance. 
 
     Three focus groups were asked how many people feel it’s important that their advisor  
 
is supportive?  Twenty-four students said it was “very important” while seven said it was  
 
“not important.”  Relevant participant comments are summarized below: 
 
• “Sometimes you just want Advisor Time to be fun.  A good break in the day.” 
 
• “Advisor Time is a stress relief from the day.”  It should be a “pick me up” during 
 
the day. 
 
     The three focus groups were asked how many people feel it’s important that  
 
their advisor encourages them?  Twenty-six said it was “very important” while five said it  
 
was “not important.”  Relevant participant comments are summarized below: 
 
• They want Advisor Time to be a positive time during the day. 
 
• They want Advisor Time to be a positive experience with no hassles. 
 
     The three focus groups were asked how many people feel it’s important that  
 
their advisor empowers them to make their own decisions about advisory topics?  All  
 
thirty-one students said it was “very important.”  Relevant participant comments are  
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summarized below: 
 
• It’s the one time in the day they feel they are in control.  It’s their concerns and 
 
problems. 
 
• They feel advisor time is their class. 
 
• No pressure to HAVE to talk about certain things. 
 
• It’s their time to discuss what’s on their minds. 
 
     Table 5 displays the mean, median, variance, and standard deviation for the questions  
 
that explored the students’ perceptions of enthusiasm, excitement, and communication  
 
characteristics of middle level advisors.  The table shows no statistically significant  
 
difference (Appendix F) between male and female perceptions.  Enthusiasm, excitement,  
 
and communication all rank as “very important” (M=3.85) characteristics to an effective 
 
advisor for middle level education.  
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Table 5 
8th Level Perceptions of Enthusiasm, Excitement, and Communication Characteristics 
 
 
Gender   Enthusiastic 
Excited about 
Advisory 
Comm. With 
students 
N 80 80 80
   
Mean 4.03 3.85 4.29
   
Std. 
Deviation 
1.136 1.069 1.058
   
Variance 1.291 1.142 1.119
Male 
   
Median 4.00 4.00 5.00
N 93 93 93
   
Mean 4.26 3.85 4.25
   
Std. 
Deviation 
.931 1.032 .868
   
Variance .867 1.064 .753
Female 
   
Median 5.00 4.00 4.00
N 173 173 173
   
Mean 4.15 3.85 4.27
   
Std. 
Deviation 
1.035 1.046 .958
   
Variance 1.070 1.094 .917
Total 
   
Median 4.00 4.00 5.00
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     When asked if it was important that their advisor was enthusiastic?  Eighteen said it  
 
was “very important” while thirteen said it was “not important.”  Relevant participant  
 
comments are summarized below: 
 
• “After a long day, advisor time should be fun and not dull.  A teacher can 
 
 dictate this with their personality.” 
 
• “Nobody likes a boring teacher, no matter what the subject might be.” 
 
      Table 6 displays the mean, median, variance, and standard deviation for the questions  
 
that explore sympathy, attentiveness, listening skills, and availability to students during  
 
school.  The table shows no statistically significant difference (Appendix F) between  
 
male and female perceptions.  Sympathetic to student needs, attentiveness to student  
 
needs, listens to needs, listens to concerns, and time for students all rank as “very  
 
important” characteristics (M=3.76) to being an effective advisor for middle level  
 
education. 
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Table 6 
8th Level Perceptions of Sympathy, Attentiveness, Listening Skills, and Availability to 
Students 
 
 
Gender   
Sympathetic to 
needs 
Pays attention 
to concerns 
Listens to 
Concerns 
Time for 
Student 
Mean 3.89 3.76 4.31 4.11 
Std. 
Deviation 1.067 1.235 1.074 1.201 
Variance 1.139 1.525 1.154 1.443 
Median 4.00 4.00 5.00 5.00 
Male 
N 80 80 80 80 
Mean 4.17 3.75 4.54 4.40 
Std. 
Deviation .880 1.060 .802 .911 
Variance .774 1.123 .643 .829 
Median 4.00 4.00 5.00 5.00 
Female 
N 93 93 93 93 
Mean 4.04 3.76 4.43 4.27 
Std. 
Deviation .979 1.141 .942 1.061 
Variance .958 1.301 .887 1.127 
Median 4.00 4.00 5.00 5.00 
Total 
N 173 173 173 173 
 
 
     The three focus groups were asked how many people feel it’s important that their  
 
advisors listen to their concerns?  Thirty students said it was “very important” while 
 
one student said it was “not important.”  Relevant participant comments are summarized  
 
below: 
 
• “It’s their job to listen to us during advisory.” 
 
• “Listening helps with trust and dependability.” 
 
     When the three focus groups were asked how many people feel it’s important that  
 
their advisor has time for them?  Twenty students said it was “very important” while  
 
eleven said it was “not important.”  Relevant participant comments are summarized  
 
below: 
 
• They see their teachers enough throughout the day. 
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     The three focus groups were asked how many people feel it’s important that their  
 
advisor has a caring attitude?  Twenty-three said it was “very important” while eight said  
 
it was “not important.”  Relevant participant comments are summarized below: 
 
• They only have advisor time for 22 minutes.  They want it to be stress free. 
 
     Table 7 displays the mean, median, variance, and standard deviations for the questions  
 
that relate to gender.  The table shows no statistically significant difference (Appendix F)  
 
between male and female perceptions.  Gender scored as a “not important” quality         
 
(M <1.82) of being an effective advisor according to 8th level students at Fort Couch  
 
middle school.    
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Table 7 
8th Level Perceptions of Gender Characteristics 
 
 
Gender   
Female 
Advisor 
Male 
Advisor 
N 80 80
   
Mean 1.70 1.76
   
Std. 
Deviation 
1.130 1.183
   
Variance 1.276 1.399
Male 
   
Median 1.00 1.00
N 93 93
   
Mean 1.91 1.53
   
Std. 
Deviation 
1.248 .880
   
Variance 1.558 .774
Female 
   
Median 1.00 1.00
N 173 173
   
Mean 1.82 1.64
   
Std. 
Deviation 
1.196 1.034
   
Variance 1.431 1.070
Total 
   
Median 1.00 1.00
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     The three focus groups validated the results of the survey.  When asked how many  
 
people feel it’s important that their advisor was a male?  Four students said it was  
 
“important” while twenty-seven said it was “not important.”  When asked how many  
 
people feel it’s important that their advisor was a female?  One student said it was  
 
“important” while thirty said it was “not important.”  Relevant participant comments are  
 
summarized below: 
 
• “Advisor time is only 22 minutes, so it doesn’t matter what gender is the advisor.” 
 
• “Already familiar and comfortable with the advisor from academic classes.” 
 
• One female stated being “more comfortable with a female advisor because she 
 
can relate with experiences better.” 
 
• Students feel that the teachers are qualified regardless if they are male or female. 
 
     Table 8 displays the mean, median, variance, and the standard deviations for the  
 
questions that explore the students’ perceptions of availability after school and  
 
involvement in extra-curricular activities.  The table shows no statistically significant  
 
difference (Appendix F) between male and female perceptions.  Availability after school 
 
and involvement in extra-curricular activities scored as a “not important” quality            
 
(M <2.75) of being an effective advisor according to 8th level students at Fort Couch  
 
Middle School. 
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Table 8 
8th Level Perceptions of Availability after school and Involvement in extra-curricular 
activities 
 
 
Gender   
Available 
after school 
Involved in 
extra-curricular 
activities 
N 80 80
   
Mean 2.79 2.75
   
Std. 
Deviation 
1.393 1.419
   
Variance 1.942 2.013
Male 
   
Median 3.00 3.00
N 93 93
   
Mean 2.72 2.44
   
Std. 
Deviation 
1.174 1.146
   
Variance 1.378 1.314
Female 
   
Median 3.00 3.00
N 173 173
   
Mean 2.75 2.58
   
Std. 
Deviation 
1.277 1.285
   
Variance 1.630 1.651
Total 
   
Median 3.00 3.00
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     The three focus groups validate the results of the survey.  When asked how many  
 
people feel it’s important that their advisor is involved in extra-curricular activities?  Four  
 
students said it was “very important” while twenty-seven said it was “not important.”   
 
Relevant participant comments are summarized below: 
 
• Since advisors are also their academic teachers, they see them enough during 
 
the school day. 
 
• The advisors don’t need to know what students do after school. 
 
• “After school life should be separated from academic school life.” 
 
     When asked how many people feel it’s important that their advisor is available to  
 
them after school?  Two people said it was “very important” while twenty-nine students  
 
said it was “not important.”  Relevant participant comments are summarized below: 
 
• Feel they see their teachers enough during the day. 
 
     Table 9 displays the mean, median, variance, and the standard deviations for the  
 
questions that explore the students’ perceptions toward supervision of schoolwork, and an  
 
advisor as also being the students’ academic teacher.  The table shows no statistically  
 
significant difference (Appendix F) between male and female perceptions.  Supervision  
 
of schoolwork, and an advisor as also an academic teacher scored as a “not important”  
 
quality (M <3.36) of being an effective advisor according to 8th level students at Fort  
 
Couch Middle School.    
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Table 9 
8th Level Perceptions of Supervision of Schoolwork, and an Advisor also being an 
Academic Teacher 
 
 
Gender   
Academic 
Teacher 
Supervises 
Schoolwork 
Mean 2.60 2.91
Std. 
Deviation 1.498 1.398
Variance 2.243 1.954
Median 3.00 3.00
Male 
N 80 80
Mean 2.45 2.63
Std. 
Deviation 1.247 1.397
Variance 1.555 1.952
Median 2.00 3.00
Female 
N 93 93
Mean 2.52 2.76
Std. 
Deviation 1.366 1.400
Variance 1.867 1.961
Median 3.00 3.00
Total 
N 173 173
 
 
     The three focus groups validate the results of the survey.  When asked how many  
 
people feel it’s important that their advisor is also one of their academic teachers?  Nine  
 
students said it was “very important” while twenty-two students said it was “not  
 
important.”  Relevant participant comments are summarized below: 
 
• “Teachers should know you but form their own judgments about you aside from 
 
grades.” 
 
• “If you aren’t a great student in the classroom, it might hurt you in advisor time 
 
and that’s not fair.” 
 
• “They know you better if they didn’t have you in class.  However, they should 
 
keep grades separate from this class.” 
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     When asked how many people feel it’s important that their advisor holds them  
 
accountable for their schoolwork?  Five students said it was “very important” while  
 
twenty-six said it was “not important.”  Relevant participant comments are summarized  
 
below: 
 
• They want advisor time to be stress free. 
 
• “Advisor time should be a break in the day and should not talk about grades.” 
 
• “It’s not fair to those who are already caught up with schoolwork.” 
 
• “We have guided study or homeroom to talk about grades or academic 
 
problems.”  
 
• “Advisor time is too short to begin with.” 
 
     Characteristics relating to caring attitude and knowledge about student grades had a  
 
significant difference (Appendix F) between male and female perceptions.  Females  
 
scored significantly higher than males in caring attitude whereas males scored  
 
significantly higher than females regarding knowledge about student grades.     
 
 
Research Question 2
 
     Research question 2 of the study was: What are the effective qualities administrators  
 
value in an advisor?  To investigate what qualities administrators’ value in an advisor, the  
 
researcher chose to use a survey as the instrument to collect data.   
 
     Four surveys were mailed out to administrators who had prior experience with the  
 
advisor program at Fort Couch Middle School.  All four surveys were returned for a  
 
100% participation rate.  Of the four administrators that participated in the survey, 2 were 
 
male (50%), and 2 were female (50%).  There is no statistically significant difference  
 
(Appendix G) between male and female perceptions. 
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     Table 10 displays the sample means, variance and standard deviations of  
 
administrators’ perceptions of the effective qualities of a middle level advisor from the  
 
overall survey.  It’s interesting to note that most of the qualities listed from the survey  
 
ranked as “most important” (M > 3.50) characteristics to being an effective advisor from  
 
administrators.  Questions regarding availability after school and involvement in extra- 
 
curricular activities scored as “not important” (M < 3.25) characteristics to being an  
 
effective advisor from administrators.  Questions regarding gender scored as the “least  
 
important” (M< 1.00) characteristic to being an effective advisor from administrators.    
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Table 10 
Perceptions of Effective Advisor Characteristics from Administrators 
 
 
 
 
  N Mean 
Std. 
Deviation Variance 
Truthful 4 5.00 .000 .000 
Sympathetic to needs 4 5.00 .000 .000 
Supportive 4 5.00 .000 .000 
Positive Relationship 4 5.00 .000 .000 
Listens to Concerns 4 5.00 .000 .000 
Honest 4 5.00 .000 .000 
Communication with 
students 4 5.00 .000 .000 
Time for Student 4 4.75 .500 .250 
Positive Attitude 4 4.75 .500 .250 
Pays attention to 
concerns 4 4.75 .500 .250 
Nonjudgmental 4 4.75 .500 .250 
Knowledgeable about 
grades 4 4.75 .500 .250 
Enthusiastic 4 4.75 .500 .250 
Encourages 4 4.75 .500 .250 
Caring Attitude 4 4.75 .500 .250 
Sense of Humor 4 4.50 .577 .333 
Optimistic Attitude 4 4.50 1.000 1.000 
Excited about 
Advisory 4 4.25 .957 .917 
Academic Teacher 4 4.25 .957 .917 
Supervises 
schoolwork 4 3.50 1.291 1.667 
Empowers students 
to decide Advisor 
Topics 
4 3.50 1.000 1.000 
Available after 
school 4 3.25 .957 .917 
Involved in extra-
curricular activities 4 3.00 1.414 2.000 
Male Advisor 4 1.00 .000 .000 
Female Advisor 4 1.00 .000 .000 
Valid N (listwise) 4     
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Research Question 3
 
     Research question 3 of the study was: What are the effective qualities teachers value 
 
in an advisor?  To investigate what qualities teachers value in an advisor, the  
 
researcher chose to use a survey as the instrument to collect data.   
 
     Twelve surveys were given to teachers who are current advisors of 8th level students  
 
at Fort Couch middle school.  All twelve surveys were returned for a 100% participation  
 
rate.  Of the twelve teachers that participates in the survey, 8 were male (66.7%), and 4  
 
were female (33.3%).  There is a statistically significant different characteristic between  
 
male and female advisors where the female mean is higher than the male mean in terms  
 
of empowering students to decide on Advisory topics.  All other characteristics show that  
 
there is no statistically difference between male and female perceptions (Appendix H).  
 
     Table 11 displays the sample means, variance, and standard deviations of teachers’  
 
perceptions of the effective qualities of a middle level advisor from the overall survey.   
 
It’s interesting to note that most of the qualities listed from the survey scored as “most  
 
important” (M > 3.58) characteristics to being an effective advisor from teachers.   
 
Questions regarding availability after school and involvement in extra-curricular  
 
activities scored as “not important” (M < 2.50) characteristics to being an effective  
 
advisor from teachers.  Questions regarding gender scored as the “least important”            
 
(M < 1.58) characteristic to being an effective advisor from teachers. 
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Table 11 
Perceptions of Effective Advisor Characteristics from Teachers 
 
 
  N Mean 
Std. 
Deviation Variance 
Time for Student 12 5.00 .000 .000 
Positive Relationship 12 5.00 .000 .000 
Listens to Concerns 12 5.00 .000 .000 
Supportive 12 4.92 .289 .083 
Encourages 12 4.92 .289 .083 
Communication with 
students 12 4.92 .289 .083 
Caring Attitude 12 4.92 .289 .083 
Sympathetic to needs 12 4.83 .389 .152 
Positive Attitude 12 4.83 .389 .152 
Pays attention to 
concerns 12 4.83 .389 .152 
Honest 12 4.83 .389 .152 
Truthful 12 4.75 .452 .205 
Optimistic Attitude 12 4.67 .651 .424 
Nonjudgmental 12 4.67 .651 .424 
Enthusiastic 12 4.58 .669 .447 
Sense of Humor 12 4.50 .674 .455 
Academic Teacher 12 4.33 .778 .606 
Supervises 
Schoolwork 12 4.25 .754 .568 
Knowledgeable about 
grades 12 4.25 .754 .568 
Excited about 
Advisory 12 4.25 .965 .932 
Empowers students 
to decide Advisory 
Topics 
12 3.58 1.084 1.174 
Involved in extra-
curricular activities 12 2.50 1.314 1.727 
Available after 
school 12 2.50 1.168 1.364 
Male Advisor 12 1.58 .900 .811 
Female Advisor 12 1.58 .900 .811 
Valid N (listwise) 12     
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Research Question 4
 
     Research question 4 of the study was: What is the comparison between student,  
 
administrator, and teacher perceptions of effective qualities in implementing an advisor  
 
program?  No statistically significant difference between administrator and advisor  
 
perceptions of effective characteristics for middle level education occurred in the study  
 
(Appendix I).   Table 12 displays the means of the characteristics that students,  
 
administrators, and teachers all scored as the “most important” qualities (M >3.85) to  
 
being an effective advisor in middle level education.  An analysis of variance (ANOVA)  
 
was used to determine that there was no statistically significant difference among the  
 
means (Appendix J).  
 
 
Table 12 
Perceptions of the Most Important Characteristics of Middle Level Advisors from 
Students, Administrators, and Teachers at Fort Couch Middle School 
 
 
Characteristics 8th Level 
Students 
Administrators Teachers 
Honest M= 4.72  M= 5.00 M= 4.83 
Supportive M= 4.58 M= 5.00 M= 4.92 
Truthful M= 4.56 M= 5.00 M= 4.75 
Caring Attitude M= 4.46 M= 4.75 M= 4.92 
Listens to 
Concerns 
M= 4.43 M= 5.00 M= 5.00 
Nonjudgmental M= 4.42 M= 4.75 M= 4.67 
Encourages M= 4.35 M= 4.75 M= 4.92 
Sense of Humor M= 4.34 M= 4.50 M= 4.50 
Optimistic M= 4.21 M= 4.50 M= 4.67 
Enthusiastic M= 4.15 M= 4.75 M= 4.58 
Excited about 
advisory 
M= 3.85 M= 4.25 M= 4.25 
Positive 
Attitude 
M= 4.64 M= 5.00 M= 4.83 
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     Table 13 displays the means of the characteristics that students, administrators, and  
 
teachers all scored as the “least important” qualities (M< 3.25) to being an effective 
 
advisor in middle level education.  An analysis of variance (ANOVA) was used to  
 
determine that there was no statistically significant difference among the means  
 
(Appendix J).  
 
 
Table 13 
Perceptions of the Least Important Characteristics of Middle Level Advisors from 
Students, Administrators, and Teachers at Fort Couch Middle School 
 
 
Characteristics 8th Level 
Students 
Administrators Teachers 
Available after 
school 
M= 2.75 M= 3.25 M= 2.50 
Involved in 
extra-curricular 
activity 
M= 2.58 M= 3.00 M= 2.50 
Female Advisor  M= 1.82 M= 1.00 M= 1.58 
Male Advisor M= 1.64 M= 1.00 M= 1.58 
 
     
      Table 14 displays the means that students, administrators, and teachers disagree on as  
 
qualities to being an effective advisor in middle level education.  An analysis of variance  
 
(ANOVA) was used to determine that there was a statistically significant difference  
 
among the means (Appendix J).  It’s interesting to note that empowerment to students to  
 
decide advisory topics scored as “very important” to 8th level students at Fort Couch  
 
middle school (SM= 4.22).  However, empowerment to decide on advisory topics scored  
 
“not important” to administrators (AM= 3.50) and teachers (TM= 3.58) at Fort Couch  
 
middle school. 
 
     Other differences include: The characteristic of paying attention to student concerns.   
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This characteristic scored as “important” to 8th level students (SM= 3.76) while scoring  
 
“very important” to both administrators (AM= 4.75) and teachers (TM= 4.83) at Fort 
 
Couch middle school.  Advisors knowledge about student grades scored “not important”  
 
(SM=3.36) while this characteristic scored as “very important” to both administrators  
 
(AM= 4.75) and teachers (TM= 4.25).  Supervision of schoolwork scored “not important”  
 
(SM= 2.76) while this characteristic scored as “important” to administrators (AM= 3.50)  
 
and “very important” to teachers(TM= 4.25).  Finally, the advisor as an academic teacher  
 
scored “not important” (SM= 2.52) to students and very important to both administrators  
 
(AM= 4.25) and teachers (TM= 4.33).    
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Table 14 
Differences in Perceptions of Effective Characteristics of Middle Level Advisors from 
Students, Administrators, and Teachers at Fort Couch Middle School 
 
 
Characteristics 8th Level 
Students 
Administrators Teachers 
Positive 
Relationship 
M= 4.37 M= 5.00 M= 5.00 
Communication 
with Students 
M= 4.27 M= 5.00 M= 4.92 
Time for 
Student 
M= 4.27 M= 4.75 M= 5.00 
Empowers 
students to 
decide on 
advisory topics 
M= 4.22 M= 3.50 M= 3.58 
Sympathetic to 
needs 
M= 4.04 M= 5.00 M= 4.83 
Pays attention 
to student 
concerns 
M= 3.76 M= 4.75 M= 4.83 
Knowledge 
about student 
grades 
M= 3.36 M= 4.75 M= 4.25 
Supervision of 
schoolwork  
M= 2.76 M= 3.50 M= 4.25 
Advisor as 
academic 
teacher 
M= 2.52 M= 4.25 M= 4.33 
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CHAPTER V 
 
DISCUSSION 
 
 
     This chapter presents a discussion from the study of comparing perceptions of  
 
effective characteristics of middle school advisors from administrators, teachers, and  
 
students at Fort Couch Middle School.  The chapter reviews the study, summarizes the  
 
findings, compose recommendations that might improve the quality of advisor programs  
 
for middle level education, reviews the limitations of the study and recommends further  
 
research. 
 
 
Introduction 
 
     The educational program of the middle school is built upon the belief that the pre- 
 
adolescent learner needs a special learning environment that is developmentally  
 
responsive to the unique needs of ten-to-fourteen-year-olds as they develop into  
 
adolescence at different cognitive, emotional, social, and physical growth rates.   
 
     The literature review described the importance of providing a safe, healthy, and  
 
supportive learning environment for young adolescents.  This serves as a central tenet or  
 
core principle of nearly all middle school reform recommendations and models. 
 
Numerous studies have focused on varying aspects of safe and supportive learning  
 
environments including: risk behaviors (e.g., alcohol, tobacco, drugs), latchkey status,  
 
and a sense of social adjustment and school community (e.g., dropout, climate, sense of  
 
belonging) (Call, Reidel, Hein, McLoyd, Peterson, & Kipke, 2002; Dryfoos, 1994;  
 
Hechinger, 1992; Schultz, 2001).  Each of these areas is critically important to the  
 
welfare, adjustment, and achievement of middle level learners. 
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     Since the beginning of the middle school movement in the early 1960’s, many middle  
 
level schools have responded to the challenge of providing a caring adult advocate for  
 
students by instituting an advisory program.  The literature review provided the rationale  
 
for advisory programs at the adolescent level, essential components of advisory 
 
programs, benefits of an advisory program, and obstacles to an advisory program. 
 
However, despite an expanding amount of literature on advisory programs, a key 
 
weakness is that there is little conclusive research on the profile of an effective advisor 
 
for middle level students.  Sardo-Brown and Shetlar (1994) acknowledged that “more  
 
investigations of both teacher and student perceptions of the advisor-advisee periods need 
 
to be done in a variety of different types of schools” (p.23). This study compared 
 
perceptions of effective characteristics of middle school advisors from administrators, 
 
teachers and students. 
 
 
The Ideal Advisor As Seen From 8th Level Students at Fort Couch Middle School 
 
     The national middle school reform movement is based on the belief that young  
 
adolescents must be viewed holistically by educators intent on understanding not only  
 
their academic needs, but their affective needs as well.  To this end, the middle school is   
 
built around the educational concept that the pre-adolescent learner needs a special  
 
learning environment that is developmentally responsive to the unique needs of ten-to- 
 
fourteen-year-olds as they develop into adolescence at different cognitive, emotional,  
 
social, and physical growth rates.   
 
     The literature review and data from both the focus groups and survey claim that  
 
middle school youngsters are under more stress today than in any other previous  
 
generation.  Among the risk factors are health or behavioral problems, family  
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dysfunction, poverty, or other stresses, the most important school factor fostering  
 
resilience – defined as “successful adaptation despite risk and adversity” (Masten, 1994)  
 
- may be the availability of at least one caring responsible adult who can function as a  
 
mentor or role model (Bernard, 1993, cited in Miller, 1998, p. 12).  The advisor program 
 
serves this function. 
 
     Numerous studies attest to the effectiveness of advisory programs in the affective  
 
domain and subsequent effect in other areas.  Young adolescents derive much of their  
 
academic motivation from their sense of the supportiveness of others within the school  
 
environment (Goodenow, 1993, p. 37).  Put simply, students try harder and achieve at a  
 
higher level if they feel an adult is interested and supportive and that they belong to a 
 
group of peers and adults that encourages them to succeed and provides help when it is  
 
needed (Goodenow, 1993, p. 25, p. 37). 
 
     Consistent with the research regarding the impact of affective qualities in relation to  
 
advisory programs, the data from both the focus groups and the survey provides clear  
 
evidence that the affective qualities such as honesty, positive attitude, caring attitude,  
 
nonjudgmental attitude, sense of humor, optimism, supportive attitude and sympathetic to  
 
student needs all scored as the “most important” characteristics to being an effective  
 
advisor from 8th level students.  The three focus groups validated the 8th level survey  
 
results by stating that Advisor Time is the only time during the day where school is stress- 
 
free.  All thirty-one students stated affective qualities such as honesty, positive attitude,  
 
caring attitude, nonjudgmental attitude, sense of humor, optimism, supportive attitude  
 
and enthusiasm all claimed to be the “most important” characteristics to being an  
 
effective advisor.  
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     Instructional qualities regarding academic needs, supervision of grades, knowledge of  
 
grades, and advisor as academic teacher scored as “not important” characteristics to being  
 
an effective advisor from 8th level students.  The three focus groups validated the 8th level  
 
survey results. Statements supported the notion that students wanted to keep academic  
 
time and advisor time separate.  Combining the two would cause added stress throughout  
 
the school day thus defeating the objective of the advisory program.  Instructional  
 
qualities regarding academic needs, supervision of grades, knowledge of grades, and  
 
advisor as an academic teacher were claimed to be “not important” characteristics to  
 
being an effective advisor from 8th level students.   
 
     Gender did not seem to be an important factor for 8 th level students.  Qualities 
 
regarding gender ranked as the “least important” characteristic to being an effective 
 
advisor from 8th level students.  The three focus groups validated the results of the 8th  
 
level survey by stating that an advisor was qualified regardless of being male or female. 
 
Qualities regarding gender claimed to be the “least important” characteristic to being an  
 
effective advisor from the 8th level focus groups. 
 
 
The Ideal Advisor As Seen From Educators at Fort Couch Middle School 
 
     The data from the survey provides clear evidence that the affective qualities such as  
 
honesty, positive attitude, caring attitude, nonjudgmental attitude, sense of humor,  
 
optimism, supportive attitude and sympathetic to student needs ranked as the “most  
 
important” characteristics to being an effective advisor from educators.  Middle level  
 
educators have long recognized an essential truth about children’s learning: relationships  
 
matter.  For young adolescents, relationships with adults come from the critical pathways  
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for their learning: education “happens” through relationships.  Many middle level  
 
teachers intuitively recognize the importance for students of being “known” by at least 
 
one adult within the school, and ideally by many.  The literature review provides  
 
evidence that students’ health, self-esteem and academic performance are affected by  
 
both classroom and overall school environments (McNeely, Nonnemaker, & Blum, 2002;  
 
Roeser, Eccles, & Sameroff, 1998; Hoy & Hannum, 1997; Roeser, Eccles, Sameroff,  
 
2000). Factors such as teacher affiliation (Pryer, Sarri, Bombyk, & Nikolovska, 1999),  
 
students’ attachment to school and its teachers (Adams & Singh, 1998; Anson, 1995), and  
 
students’ perception of teacher caring (Wentzel, 1997), have all been found to either  
 
promote or limit student comfort and achievement. 
 
     The data from the survey provides clear evidence that instructional qualities regarding  
 
academic needs, supervision of grades, knowledge of grades and the advisor as an  
 
academic teacher also ranked as the “most important” characteristics to being an effective  
 
advisor from educators.  The current circumstances surrounding education, including an  
 
increased level of expected accountability based on student performance, has resulted in  
 
greater competition among public and private entities to provide a quality education.   
 
Limited budgets, educational vouchers, and various funding initiatives have fueled the  
 
fire of competition among public, private, parochial, charter and home schools to provide  
 
educational services.  In the current results-driven environment of standardized testing,  
 
schools are judged by what students know and are able to do.  Data is required to justify  
 
the implementation and continuation of educational programs.  As a result of these  
 
circumstances, educators, feel compelled to extend the advocacy benefits of advisory to  
 
supervision of academic performance.       
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     Qualities regarding availability after school and involvement in extra-curricular  
 
activities scored as “not important” characteristics to being an effective advisor from  
 
educators.  Qualities regarding gender scored as the “least important” characteristic to  
 
being an effective advisor from educators. 
      
 
Comparing Perceptions of Effective Characteristics of Middle Level Advisors 
 
     Consistent with the research regarding the impact of affective qualities in relation to  
 
advisory programs, the data from both the focus groups and the survey provides clear  
 
evidence that all affective qualities such as honesty, positive attitude, caring attitude,  
 
nonjudgmental attitude, sense of humor, listens to concerns, optimism, supportive attitude  
 
and sympathetic to student needs all scored as the “most important” characteristics to  
 
being an effective advisor from students, administrators and teachers.   
 
     Qualities regarding gender were not an important factor for students, administrators 
 
and teachers.  Rationale for this conclusion comes from the statements made by the 8th
 
level students that they felt all the current teachers at Fort Couch were already qualified 
 
to work and educate young adolescents.        
 
     The major difference between the perceptions from 8th level students and educators  
 
from Fort Couch Middle School dealt with the instructional characteristics to being an 
 
effective advisor.  Instructional qualities regarding academic needs, supervision of  
 
grades, knowledge of grades, and advisor as academic teacher scored as “not important”  
 
characteristics to being an effective advisor from 8th level students.  The three focus  
 
groups validated the 8th level survey results. Statements supported the notion that students  
 
wanted to keep academic time and advisor time separate.  Students perceive Advisor Time  
 
as their class.  “It’s the only time during the day where school is stress-free.”  Combining  
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the two would cause added stress throughout the school day thus defeating the objective  
 
of the advisory program.     
 
     While there is clear evidence that students did not see instructional qualities as  
 
important characteristics for effective advisors, data from the survey provides  
 
conclusions that instructional qualities regarding academic needs, supervision of grades,  
 
knowledge of grades and the advisor as an academic teacher scored as “most important”  
 
characteristics to being an effective advisor from educators. 
 
     There are several possibilities for this conclusion.  Consistent with the research  
 
regarding obstacles to advisory, one can conclude that an educator’s belief that the  
 
additional role of advisor detracted from the role of subject -matter expert (Clark &  
 
Clark, 1994), and the belief that the teacher may experience difficulty changing from role  
 
to role. Teachers trained on the middle or secondary level consider themselves content  
 
specialists and not responsible for addressing nonacademic problems, interests, or  
 
concerns of their students (MacIver & Epstein, 1991).  Without an understanding of the  
 
relationship between affective and cognitive learning, teachers view advisory as a waste  
 
of time which could better be used for academics. 
 
     Another possibility could stem from the current circumstances surrounding education.   
 
An increased level of expected accountability based on student performance, has resulted  
 
in greater competition among public and private entities to provide a quality education.   
 
In the current results-driven environment of standardized testing, schools are judged by  
 
what students know and are able to do.  As a result of these circumstances, educators, feel  
 
compelled to extend the advocacy benefits of advisory to supervision of academic  
 
performance.  
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     The literature review and the results of this study claim that middle school students are  
 
under more stress today than in any other previous generation.  Two significant works,  
 
This We Believe (National Middle School Association, 2003) and Turning Points  
 
(National Middle School Association, 2000), acknowledged that adolescents live in an  
 
era that has changed from previous generations.  They further state the need for middle  
 
school educators to address affective as well as cognitive concerns.  As with the research 
 
dealing with the importance of affective concerns, both 8th level students and educators 
 
from Fort Couch Middle School scored affective qualities as the “most important”  
 
characteristics to being an effective advisor for middle level education.  Young  
 
adolescents need guidance and support as they struggle to cope with the changing world  
 
and their changing selves (Grill & Read, 1990).  
 
     Obstacles such as a perceived lack of teacher training for advisory and current  
 
circumstances surrounding education such as an increased level of expected  
 
accountability and a results-driven environment based on standardized testing has  
 
resulted in an educators notion to increase academics into advisory programs. 
 
     This researcher concludes that in order for advisory programs to succeed, staff  
 
development must be an essential component of the program.  Staff development should  
 
cover basic information regarding the advisory program along with interpersonal  
 
guidance skills needed to work with students.  Advisory programs must also refrain from  
 
replacing advocacy traits with academics instruction as an essential component to 
 
advisory.  This We Believe (2003) called for middle level schools to provide a caring  
 
adult to give young adolescents the individual attention they deserve.  The national  
 
middle school reform movement is based on the belief that young adolescents must be  
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viewed holistically by educator’s intent on understanding not only their academic needs,  
 
but their affective needs as well.  To this end, advisory programs must continue to  
 
provide a safe, healthy, and supportive learning environment for young adolescents.  
           
 
Limitations 
 
     This study contained a limited collection of data.  The findings of this study are based 
 
on the subjective information obtained from students, administrators and teachers’  
 
surveys along with student focus groups interviews at one middle school.   
 
     Limitations of this study also include the limited number of middle level schools with  
 
advisor time firmly established in their schools’ curriculum.  In addition, the results of  
 
this study will be difficult to generalize to all advisory programs.  This is a descriptive  
 
study of Fort Couch Middle School only.  A wide variety of structures and purposes  
 
within advisory programs indicate that no program is exactly the same as any other.  Each  
 
advisory program fits into its particular school in a unique way and may affect the  
 
climate and attitude in a number of ways.  The method of implementation and the degree  
 
of student, administrator and teacher involvement are also variables that may affect the  
 
impact of program effectiveness. 
 
 
Recommendations for Further Research 
 
     Based on the finding s of this study, the researcher offers the following  
 
recommendations for consideration: 
 
1. A replication of this study in different schools with similar sized samples in order to  
     
   validate the research findings. 
 
2. Studies explaining the effect on educators and advisory programs based on the current    
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   circumstances surrounding education, including an increased level of expected  
 
   accountability and a results-driven environment of standardized testing. 
 
3. Case studies of advisor-student relationships would contribute to the research on  
 
   middle school advisory programs.  Some of the data to be considered would be the  
 
   teacher’s training about the philosophy of middle school education and the teacher’s  
 
   experience in middle school. 
 
4. Research on how teachers are chosen and trained to be advisors, what staff  
 
   development programs for advisory programs look like, the expectations of the  
 
   program and of the teachers, and the development of advisory activities. 
 
5. Studies comparing structured advisory programs to unstructured advisory programs.  
 
6. Studies examining how widespread is the importance of advisory programs?  Studies  
 
   can investigate and compare high achieving schools and low achieving schools. 
 
7. A study of parents’ perceptions of benefits gained in an advisory program compared to  
 
   what characteristics they perceive makes for an effective advisor.              
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
                                                                                                                                                                    
 
78
References 
 
Adams, C.R., & Singh, K. (1998). Direct and indirect effects of school learning variables 
  
     on the academic achievement of African American 10th graders. Journal of Negro  
 
     Education, 67(1), 48-66. 
 
Alexander, W.M., & George, P.S. (1981). The exemplary middle school. New York: Holt,  
 
     Rinehart and Winston. 
 
Alexander, W.M., Williams,E., Compton, M.,& Prescott, D. (1968). The Emergent  
 
     Middle School. New York: Holt, Rinehart, & Winston. 
 
Allen, H.A., Splittgerber, F.L., & Manning, M.L. (1993). Teaching and Learning in the 
  
     Middle Level School. New York: Macmillan. 
 
Anfara, V.A., Jr., & Brown, K. (2001). Advisor-advisee programs: Community building  
 
     in a state of affective disorder. In V.A. Anfara, Jr. (Ed.), The handbook of research in  
 
     middle level education (pp.3-34_. Greenwich, CT: Information Age Publishing. 
 
Anson, A.R. (1995). Risk and protection during the middle school transition: Thr role of   
 
     school climate in early adolescence development.  Dissertation Abstracts  
 
     International: Section B: The Sciences and Engineering, 56(3-B), 1716. 
 
Ayres, L.R. (1994). Middle School Advisory Programs: Findings from the field. 
 
     Middle School Journal, 25(3), 8-14. 
 
Boston, B.O. (1976). The sorcerer’s apprentice: A case study in the role of the mentor.  
 
     Reston, VA: Council for Exceptional Children. 
 
Bergmann, S., & Baxter, J. (1983). Building a guidance program and advisory concept  
 
     for early adolescents. NASSP Bulletin, 67. (463), 49-55. 
 
 
 
  
                                                                                                                                                                    
 
79
Burkhardt, R.M. (1999). Advisory: Advocacy for every student. Middle School Journal,  
 
     January 1999 pp.51-54. 
 
Burton, A. (1977). The mentoring dynamic in therapeutic transformation. American  
 
     Journal of Pschoanalysis, 37, 115-122. 
 
Bushnell, D., & George, P. (1993). Five crucial characteristics: Middle school teachers 
 
     as effective advisors. Schools in the Middle: Theory into Practice, 3(1), 10-16. 
 
Call, K.T., Riedel, A., Hein, K., McLoyd, V., Peterson, A., & Kipke, M. (2002).   
 
     Adolescent health and well-being in the twenty-first century: A global perspective.  
 
     Journal of Research on Adolescence, 12(1), 69-98. 
 
Carnegie Task Force on Education of Young Adolescents. (1989). Turning Points:  
 
     Preparing American Youth for the 21st Century. Washington, D.C.: Carnegie Council  
 
     on Adolescent Development. 
 
Clark, S., & Clark, D. (1994). Restructuring the middle level school – Implications for  
 
     school leaders. Albany, NY: State University of New York Press. 
 
Clark, S., & Clark, D. (1993). Middle Level school reforms: The rhetoric and the reality.  
 
     The Elementary School Journal, 139 (5), 447-460. 
 
Connors, N. (1986). A case study to determine the essential components and effects of an  
 
     advisor/advisee program in an exemplary middle school. Unpublished doctoral  
 
     dissertation, Florida State University, Tallahassee, FL. 
 
Cuban, L. (1993). What happens to reforms that last? The case of the junior high school.  
 
     American Educational Research Journal, 29 (1), 227-251. 
 
 
 
 
 
  
                                                                                                                                                                    
 
80
Dale, P. (1993). Leadership, development, and organization of an 
 
     advisor/advisee program: A comparative case study of two middle schools.  
 
    Unpublished doctoral dissertation, Fordam University, New York. 
 
Dale, P.E. (1995). Fastback: Developing an Effective Advisor/Advisee Program. 
 
     Bloomington, IN: Phi Delta Kappa Educational Foundation. 
 
Daresh, John C. (2003).  Teachers Mentoring Teachers.  Thousand Oaks, California:  
 
     Corwin Press Inc. 
 
Digby, A., Totten, & Snider, D. (1995). Advisor-advisee programs: Uniquely 
 
     designed to meet the affective needs of young adolescents. In M.J. Wavering 
 
     (Ed.), Educating young adolescents: Life in the middle (pp.277-306). New York: 
 
     Garland Publishing. 
 
Dryfoos, J.G. (1994). Full-service schools: A revolution in health and social services for  
 
     children, youth, and families. San Francisco: Jossey-Bass. 
  
Dryfoos, J. (1998). Safe passage: Making it through adolescence in a risky society. New  
 
     York: Oxford University Press. 
 
Eccles, J.S., & Wigfield, A. (1997). Youg adolescent development. In J.L. Irvin (Ed.),  
 
     What current research says to the middle level practitioner (pp. 15-29). Columbus,  
 
     OH: National Middle School Association. 
  
Eichhorn, D.H. (1998). The Emerging Adolescent School of the Future-Now. In R. David  
 
     (Eds.), Moving Forward From the Past- Early Writings and Current Reflections of  
 
     Middle School Founders. Columbus, Ohio: National Middle School Association. 
 
Epstein, J. (1990). What happens in the middle grades – grade span or practices? Phi  
 
     Delta Kappan, 71 (6), 438-444. 
 
  
                                                                                                                                                                    
 
81
Erb, T.O., & Stevenson, C. (1999). From faith to facts: Turning Points in action –  
 
     Fostering growth inducing environments for student success. Middle School Journal,  
 
     30(4), 63-67. 
 
Erikson, E.H. (1980). Identity and the life cycle. New York: W.W. Norton. 
 
Esscles, J.S., Lord, S., & Midgley, C. (1991). What Are we doing to early 
 
     Adolescents? The impact of educational contexts on early adolescents. 
 
     American Journal of Education, 99  (4), 521-542. 
 
Finn, J.D. (1989). Withdrawing from school. Review of Educational Research, 59(2),  
 
     117-142. 
 
Galassi, J.P., Gulledge, S.A., & Cox, N.D. (1997). Middle school advisories: Retrospect  
 
     and prospect. Review of Educational Research, 67, 301-338. 
 
George, PS., & Alexander, W. (1993). The exemplary middle school. (2nd ed.). Orlando,  
 
     FL. Harcourt Brace & Co.  
 
George, P. & Oldaker, L. ((1985). Evidence for middle school teaching. Glenview, IL:  
 
     Scott, Foresman and Company. 
 
Goodenow, C. (1993). Classroom belonging among early adolescent students:  
 
     Relationships to motivation and achievement. Journal of Early Adolescence, 13(1),  
 
     21-43. 
 
Harris, L. (1985). Metropolitan Life poll of the American teacher. New York:  
 
     Metropolitan Life Foundation. 
 
Healy, C.C., & Welchert, A.J. (1990). Mentoring relations: A definition to advance  
 
     research and practice. Educational Researcher, 19,(9), 17-21. 
 
 
 
  
                                                                                                                                                                    
 
82
Hough, D. (1989). Vertical articulation for the middle grades. Riverside, CA: California  
 
     Educational Research Cooperative, University of California (ERIC Document  
 
     Reproduction Number ED 315 8e). 
 
Hoy, W.K., & Hannum, J.W. (1997). Middle School Climate: An empirical assessment of  
 
     organizational health and student achievement. Educational Administration Quarterly,  
 
     33(3), 290-312. 
 
Huling-Austin, L. (1992). Research on learning to teach: Implications for teacher  
 
     induction and mentoring programs. Journal of Teacher Education, 43(3), 173-180. 
 
Jackson, Anthony W., & Davis, Gayle A., (2000). Turning Points: Education Adolescents  
 
     in the 21st Century. New York: Teachers College Press. 
 
James, M. (1986). Advisor-Advisee Programs: Why, what and how. Columbus, 
 
     OH: National Middle School Association. 
 
Jonson, K. (2002).  Being an Effective Mentor.  Thousand Oaks, California: Corwin  
 
     Press Inc. 
  
Jonson, K. (1999b). [Survey of 28 mentor-teachers in the San Francisco Unified School  
 
     District]. Unpublished raw data.  
 
Krueger, R.A. (1994). Focus Groups: A practical guide for Applied Research (2nd Ed.).  
 
     Thousand Oaks, CA: Sage Publications. 
 
Levinson, D.J., Darrow, C.N., Klein, E.B., Levinson, M.H., & McKee, B. (1978). The  
 
     seasons of a man’s life. NY: Alfred A. Knopf. 
 
Lewis, A.C. (1991). Gaining Ground: The highs and lows of urban middle school reform  
 
     1989-1991. New York: Edna McConnell Clark Foundation. 
 
 
 
  
                                                                                                                                                                    
 
83
Lounsbury, J.H. (1998). What is Past is Prologue. In R. David (Ed.), Moving Forward  
 
     From the Past – Early Writings and Current Reflections of Middle School Founders.  
 
     Olumbus, Ohio: National Middle School Association. 
 
Masten, A.S. (1994). Resilience in individual development. Successful adaptation despite  
 
     risk and adversity. In M.C. Wang & E.W. Gordon (Eds.), Educational resilience in  
 
     inner city America: Challenges and prospects (pp. 3-25). Hillsdale, NJ. Lawrence  
 
     Erlbaum Associates. 
 
MacIver, D. (1990). Meeting the needs of young adolescents: Advisory groups,     
 
     interdisciplinary teaching teams, and school transition programs. Phi Delta Kappan, 71   
 
     (6), 458-464. 
 
MacIver, D.J., & Epstein, J.L. (1991). Responsive practices in the middle grades: 
 
     Teacher teams, advisory groups, remedial instruction, and school transition 
 
     programs. American Journal of Education, 99 (4), 587-622. 
 
MacIver, D., & Epstein, J. (1993). Middle Grades research: Not yet mature, but 
 
     no longer a child. Elementary School Journal, 93(5), 519-533. 
 
Manning, M. L. (1993). Developmentally Appropriate Middle Level Schools. Wheaton,  
 
     MD.: Association for Childhood Education International.   
 
Manning, L. & Sadlemire, R. (1996). Implementing middle school concepts into high  
 
     schools. The Clearing House. July/August 1996. 
 
McEwin, C.K., Dickinson, T.S., & Jenkins, D.M. (1996). America’s Middle Schools:  
 
     Practices and Progress. Columbus, OH.: National Middle School Association. 
 
 
 
 
 
  
                                                                                                                                                                    
 
84
McNeely, C.A., Nonnemaker, J.M., & Blum, R.W. (2002). Promoting school  
 
     connectedness: Evidence from the national longitudinal study of adolescence health.  
 
     Journal of School Health, 72(4), 138-146. 
 
Mertens, S.B., Flowers, N., & Mulhall, P.F. (2003). Should middle grades students be left  
 
     alone after school? Middle School Journal, 34(5), 57-61. 
 
Miller, B.M. (1998, November). Border zones: Out-of-school time and young  
 
     adolescents. Unpublished paper commissioned by Carnegie Corporation of New York  
 
     for the Turing Points 2000 book project. Wellesley, MA: National Institute on Out-of- 
 
     School Time, Center for research on Women, Wellesley College. 
 
Myrick, R.D., & Myrick, L.S. (1990). The Teacher Advisor Program: An innovative   
 
     approach to school and guidance. Ann Arbor, MI: ERIC Counseling and Personnel   
 
     Services Clearinghouse.  
 
National Middle School Association. (2003). This We Believe: Developmentally  
 
     responsive middle level schools. Columbus, OH: National Middle School Association. 
 
National Middle School Association. (1982). This We Believe. Columbus, OH: Author.  
 
North Carolina State Department of Public Instruction. (1996). Middle school risk  
 
     behavior 1995 survey results. Raleigh, NC: Division of Accountability Services. 
 
Odell, S.J. (1990). Mentor teacher programs: What research says to the teacher.  
 
     Washington, DC: National Education Association. (ERIC document Reproduction  
 
     Service No. ED 323 185) 
 
Peterson, A.C., and Epstein, J.L. (1991). Development and Education across 
 
     adolescence: An introduction. American Journal of Education, 99 (4), 373-378. 
 
 
          
  
                                                                                                                                                                    
 
85
Pryor, C.B., Sarri, R.C., Bombyk, M., & Nikolovska, L. (1999). Urban youths’ views of  
 
     violence in their communities: Implications for schools. Social Work in Education,  
 
     21(2), 72-88. 
 
Putbrese (1989). Advisory programs at the middle level - the students response. 
 
     NASSP Bulletin, 73(514), 111-115. 
 
Raebeck, B. (1992). Transforming middle schools: A guide to whole-school change. 
 
     Lancaster, PA: Technomic Publishing Co., Inc. 
 
Rauth, M., & Bowers, G.R. (1986). Reaction to the induction articles. Journal of Teacher  
 
     Education, 37(1), 38-41. 
 
Resnick, M.D. (1997). Protecting Adolescents from harm. Findings from the National  
 
     Longitudinal Study on Adolescent Health. Journal of the American Medical  
 
     Association, 278, 823-832. 
 
Roeser, R.W., Eccles, J.S., & Sameroff, A.J. (1998). Academic and emotional  
 
     functioning in early adolescence: Longitudinal relations, patterns, and prediction by  
 
     experience in middle school. Development and Psychopathology, 10(2), pp. 321-352. 
 
Roeser, R.W., Eccles, J.S., & Sameroff, A.J. (2000). School as a context of early  
 
     adolescents’ academic and social-emotional development: A summary of research 
  
     findings. Elementary School Journal, 100(5), 443-471. 
 
Sardo-Brown, D., & Shetlar, J. (1994). Listening to students and teachers to revise a rural  
 
     advisory program. Middle School Journal, 26(1), 23-25. 
 
Schultz, J. (2001). Programs and policies that foster health, wellness, and safety. In T.O.  
 
     Erb, (Ed.), This We Believe…And now we must act (pp. 99-107). Westerville, OH:  
 
     National Middle School Association. 
 
  
                                                                                                                                                                    
 
86
Simmons, L., & Klarich, J. (1989). The advisory curriculum: Why and how. 
 
     NELMS Journal, 2(2), 12-13. 
 
Simpson, G., & Boriack, C. (1994). Chronic absenteeism: A simple success 
 
     story. The Journal of the Texas Middle School Association, 2(2), 10-14. 
 
Subotnik, R.F. (1987). Mentoring winners of the National Westinghouse Science talent    
 
     Search. International Journal of Mentoring, 1(2), 17-19. 
 
Stevenson, C. (1992). Teaching ten to fourteen year olds. White Plains, NY: Longman. 
          
Totten, S., & Nielson, W. (1994). Middle Level Students’ Perceptions of their  
 
     advisor/advisee program: A preliminary study. Current issues in Middle Level  
 
     Education.3, (2), 8-33. 
  
Valentine, J., Clark, D., Irvin, J. Keefe, J. & Melton, G. (1993). Leadership in middle  
 
     level education, volume I: A national survey of middle level leaders and schools.  
 
     Reston, VA: National Association of Secondary School Principals. 
 
Van Hoose, J.V., & Strahan, D. (1988). Young Adolescent Development and School  
 
     Practices: Promoting Harmony. Columbus, OH: National Middle School Association. 
 
Wentzel, K.R. (1994). Family functioning and academic achievement in middle 
 
     school. Journal of Early Adolescence, 14(2), 268-291. 
 
Wentzel, K.R. (1997). Student motivation in middle school: The role of perceived  
 
     pedagogical caring. Journal of Educational Psychology, 89(3), 411-419. 
 
Wigfield, A. & Eccles, J.S. (1994). Children’s competence beliefs, achievement 
 
     values, and general self-esteem: Change across elementary and middle 
 
     school. Journal of Early Adolescence 14(2), 107-138. 
 
 
 
  
                                                                                                                                                                    
 
87
Wigfield, A. & Eccles, J.S. (1995). Middle grades schooling and early adolescent 
 
     development. Journal of Early Adolescence. 15(1), 5-7. 
 
Zieglar, S. & Mulhall, L. (1994). Establishing and evaluating a successful advisory 
 
     program in a middle school. Middle School Journal, 24(4), 42-46. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
                                                                                                                                                                    
 
88
APPENDIX A 
 
Student Survey for Effective Characteristics of Middle School Advisors 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
                                                                                                                                                                    
 
89
Student Survey for Effective Characteristics of Middle School Advisors 
 
 
Date: _______________ 
Gender (circle one):   Male   Female 
Number of Years at Fort Couch Middle School (circle one):   1   2 
Number: _______________ 
 
Please read carefully. Circle the number that best represents your response using this rating scale: 
 
 1  2  3  4  5 
     Least Important …………………………………………………………. Most Important 
 
 
 Questions Circle One 
Number 
1 It is important that my advisor is a male. 1   2   3   4   5 
2 It is important that my advisor is a female. 1   2   3   4   5 
3 It is important that my advisor is also one of my teachers. 1   2   3   4   5  
4 It is important that my advisor listens to my concerns. 1   2   3   4   5 
5 It is important that my advisor has time for me. 1   2   3   4   5 
6 It is important that my advisor is nonjudgmental. 1   2   3   4   5 
7 It is important that my advisor has a sense of humor. 1   2   3   4   5 
8 It is important that my advisor is enthusiastic. 1   2   3   4   5 
9 It is important that my advisor has a positive relationship with 
me. 
1   2   3   4   5 
10 It is important that my advisor is honest. 1   2   3   4   5 
11 It is important that my advisor is supportive. 1   2   3   4   5 
12 It is important that my advisor has a positive attitude. 1   2   3   4   5 
13 It is important that my advisor has a caring attitude. 1   2   3   4   5 
14 It is important that my advisor is excited about advisory class. 1   2   3   4   5 
15 It is important that my advisor encourages me. 1   2   3   4   5 
16 It is important that my advisor is sympathetic to my concerns. 1   2   3   4   5 
17 It is important that my advisor is involved in my extra-curricular 
activities. 
1   2   3   4   5 
18 It is important that my advisor is available to me after school. 1   2   3   4   5 
19 It is important that my advisor pays attention to me in advisory. 1   2   3   4   5 
20 It is important that my advisor allows us to make our own 
decisions about advisor class topics. 
1   2   3   4   5 
21 It is important that my advisor has an optimistic attitude.  1   2   3   4   5 
22 It is important that my advisor is knowledgeable about my grades. 1   2   3   4   5 
23 It is important that my advisor communicates well with me. 1   2   3   4   5 
24 It is important that my advisor is truthful. 1   2   3   4   5 
25 It is important that my advisor supervises and checks my 
schoolwork.   
1   2   3   4   5 
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Advisor Survey for Effective Characteristics of Middle School Advisors 
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Advisor Survey for Effective Characteristics of Middle School Advisors 
 
 
Date: _______________    Number: _______________                    
Gender (circle one):   Male   Female 
Age (circle one):   20-29     30-39     40-49     50-59 
Number of Years at Fort Couch Middle School (circle one):   1   2   3   4   5 or more 
 
Please read carefully. Circle the number that best represents your responses using this rating scale: 
 1  2  3  4  5 
          Least ……………………………………………………… Most 
       Important                                                                                Important 
 
 Questions Circle One 
Number  
1 It is important that an advisor is a male. 1    2    3    4    5 
2 It is important that an advisor is a female. 1    2    3    4    5 
3 It is important that my advisee is also one of my students. 1    2    3    4    5 
4 It is important that an advisor listens to students. 1    2    3    4    5 
5 It is important that an advisor is available to students. 1    2    3    4    5 
6 It is important that an advisor is nonjudgmental. 1    2    3    4    5 
7 It is important that an advisor has a sense of humor. 1    2    3    4    5 
8 It is important that an advisor is enthusiastic. 1    2    3    4    5 
9 It is important that an advisor has a positive relationship with 
their students.  
1    2    3    4    5 
10 It is important that an advisor is honest with students. 1    2    3    4    5 
11 It is important that an advisor is supportive with students. 1    2    3    4    5 
12 It is important that an advisor has a positive attitude. 1    2    3    4    5 
13 It is important that an advisor has a caring attitude. 1    2    3    4    5 
14 It is important that an advisor is excited about advisory class. 1    2    3    4    5 
15 It is important that an advisor encourages their students. 1    2    3    4    5 
16 It is important that an advisor is sympathetic to a students needs. 1    2    3    4    5 
17 It is important that an advisor takes part in a student’s extra-
curricular activities. 
1    2    3    4    5 
18 It is important that an advisor is available after school. 1    2    3    4    5 
19 It is important that an advisor pay attention to their students.  1    2    3    4    5 
20 It is important that an advisor allows students to choose advisory 
class topics. 
1    2    3    4    5 
21 It is important that an advisor has an optimistic attitude. 1    2    3    4    5 
22 It is important that an advisor is knowledgeable about a student’s 
academic grades. 
1    2    3    4    5 
23 It is important that an advisor communicates well with students. 1    2    3    4    5 
24 It is important that an advisor is truthful. 1    2    3    4    5 
25 It is important that an advisor supervises holds a student 
accountable for their schoolwork. 
1    2    3    4    5 
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Administrator Survey for Effective Characteristics of Middle School Advisors 
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Administrator Survey for Effective Characteristics of Middle School Advisors 
 
 
Date: _______________    Number: _______________ 
Gender (circle one):   Male   Female 
Age (circle one):     20-29     30-39     40-49     50-59 
Number of Years at Upper St. Clair (circle one):     1     2     3     4     5 or more 
 
Please read carefully. Circle the number that best represents your responses using this rating scale: 
 
 1  2  3  4  5 
  Least Important …………………………………………….. Most Important 
 
 Questions Circle One 
Number 
1 It is important that an advisor is a male. 1    2    3    4    5 
2 It is important that an advisor is a female. 1    2    3    4    5 
3 It is important that an advisee is also the advisors student. 1    2    3    4    5 
4 It is important that an advisor listens to students. 1    2    3    4    5 
5 It is important that an advisor is available to students. 1    2    3    4    5 
6 It is important that an advisor in nonjudgmental. 1    2    3    4    5 
7 It is important that an advisor has a sense of humor. 1    2    3    4    5 
8 It is important that an advisor is enthusiastic.  1    2    3    4    5 
9 It is important that an advisor has a positive relationship with 
their students. 
1    2    3    4    5 
10 It is important that an advisor is honest with students. 1    2    3    4    5 
11 It is important that an advisor is supportive with students. 1    2    3    4    5 
12 It is important that an advisor has a positive attitude. 1    2    3    4    5 
13 It is important that an advisor has a caring attitude. 1    2    3    4    5 
14 It is important that an advisor is excited about advisory class. 1    2    3    4    5 
15 It is important that an advisor encourages their students. 1    2    3    4    5 
16 It is important that an advisor is sympathetic to a students needs. 1    2    3    4    5 
17 It is important that an advisor takes part in a student’s extra-
curricular activities. 
1    2    3    4    5 
18 It is important that an advisor is available after school. 1    2    3    4    5 
19 It is important that an advisor pay attention to their students. 1    2    3    4    5 
20 It is important that an advisor allows students to choose advisory 
class topics. 
1    2    3    4    5 
21 It is important that an advisor has an optimistic attitude. 1    2    3    4    5 
22 It’s important that an advisor is knowledgeable about a student’s 
academic grades. 
1    2    3    4    5 
23 It is important that an advisor communicates well with students. 1    2    3    4    5 
24 It is important that an advisor is truthful. 1    2    3    4    5 
25 It is important that an advisor supervises and holds a student 
accountable for their schoolwork. 
1    2    3    4    5 
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BEGINNING OF FOCUS GROUP DISCUSSION 
 
(Adapted from Krueger, 1994, p. 113)  
 
 
     Good afternoon and welcome to our session.  Thank you for taking the time to join our  
 
discussion of the advisory time at Fort Couch Middle School.  My name is Mr. Deitrick.   
 
Today, I want to find out what are the effective qualities a student’s looks for in an  
 
advisor?  Today, we will be discussing your thoughts and opinions about your advisors.   
 
There is no right or wrong answer, but your thoughts may differ from another student’s  
 
thoughts.  Please feel free to share your ideas and thoughts even if they differ from what  
 
others say. 
 
     Before we begin, let me share some ground rules.  Please speak up – only one person  
 
should talk at a time.  I am taking notes during the session because I don’t want to miss  
 
any of your comments.  If several people are talking at the same time, I will miss your  
 
comments.  What you say is between you and me.  Your name will not be used in any  
 
reports, also there will not be any names in any records the researcher possesses.  Answer  
 
the questions as honestly as possible.  I am just as interested in negative comments as  
 
positive comments.  Our session will last approximately 25 minutes. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
                                                                                                                                                                    
 
96
APPENDIX E 
 
FOCUS GROUP QUESTIONING RESULT FOR ADVISORY TIME FOCUS GROUPS 
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FOCUS GROUP QUESTIONING RESULT FOR ADVISORY TIME FOCUS GROUPS 
 
(Adapted from Krueger, 1994, p. 72) 
 
 
Tell me one quality you want from your advisor this year:   Section 8-3 (6 girls / 4 boys) 
• Nonjudgmental (4) 
• Sense of Humor (2) 
• Caring Attitude 
• Relate to kids 
• Honesty 
• Listens 
 
I. General Questions 
     1. How many people feel it’s important that your advisor is a male?                   
          Yes__2___ No__8___     Why? 
 
• “Only with them for 22 minutes.” 
• “Already familiar with them so it doesn’t make a difference.” 
 
     2. How many people feel it’s important that your advisor is a female? 
          Yes__1___ No___9__      Why? 
 
• Same reasons as above with an exception that one student (female) stated she 
would be more comfortable with a female because she can relate to similar 
problems better. 
 
     3. How many people feel it’s important that your advisor is also one of your teachers? 
          Yes___0__ No__10__     Why? 
 
• “Teachers should know you but form their own judgments about you outside of 
grades.” 
 
II. Interpersonal Questions 
     4. How many people feel it is important that your advisor listens to your concerns?      
          Yes__10___ No__0__     Why? 
 
• Comfort level and trust. 
 
     5. How many people feel it’s important for your advisor to have time for you? 
          Yes___9__ No___1__     Why? 
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     6. How many people feel it’s important that your advisor is nonjudgmental? 
          Yes__10__ No___0__     Why? 
 
• Five students stated that an advisor “should not like/dislike any students based on 
performance in class.”  “This is a break in the day of classes.” 
 
     7. How many people feel it’s important that your advisor has a sense of humor? 
          Yes___6__ No__4___     Why? 
 
• Part of Advisor Time is a stress relief in the day. 
• “Sense of humor must also be in a professional manner.  Never making fun of 
anyone.” 
 
     8. How many people feel it’s important that your advisor is enthusiastic? 
          Yes__1___ No__9___     Why? 
 
• “After a long day, Advisor Time should be fun.” 
 
     9. How many people feel it’s important that your advisor has a positive relationship  
         with you? 
         Yes__8___ No__2___     Why? 
 
• Same as above.  Advisor Time should be a stress free situation. 
 
    10. How many people feel it’s important that your advisor is honest? 
          Yes__10_ No__0___     Why? 
 
• All students stated that they wanted to hear the truth. 
 
    11. How many people feel it’s important that your advisor is supportive? 
          Yes__9___ No__1__     Why? 
 
 
III. Supportive and Caring Attitude 
    12. How many people feel it’s important that your advisor has a caring attitude? 
          Yes__4__ No__6___     Why? 
 
• Again, they only have that class for 22 minutes.  Want it to be stress free. 
 
    13. How many people feel it’s important that your advisor encourages you? 
          Yes__9___ No__1___     Why? 
 
• Two students stated that they want Advisor Time “to be a positive time in the 
day.” 
• “Don’t preach about things.” 
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    14. How many people feel it’s important that your advisor is involved in extra-   
          curricular activities?      
          Yes__3___ No__7___     Why? 
 
• Since the advisors are also teachers, they see them enough during school. 
 
    15. How many people feel it’s important that your advisor is available to you after  
          school? 
          Yes__1___ No__9___     Why? 
 
• Same reasons as above.  They feel as though they see their teachers enough 
during the day.  They don’t want to see them after school.  Feel after school is 
their time only. 
 
 
IV. Leadership Skills 
    16. How many people feel it’s important that your advisor allows you to make your  
          own decisions about advisor topics?      
          Yes__10___ No__0___     Why? 
 
• It’s the one time they feel in control. 
• They feel it’s their class. 
• “No pressure to HAVE to talk about certain things.” 
 
    17. How many people feel it’s important that your advisor holds you accountable for  
          your schoolwork? 
          Yes__2___ No__8___     Why? 
 
• They want it to be stress free.   
• “Enough with the grades. Advisor Time is a break in the day to let off some 
steam.” 
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APPENDIX F 
 
FOCUS GROUP QUESTIONING RESULT FOR ADVISORY TIME FOCUS GROUP 
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FOCUS GROUP QUESTIONING RESULT FOR ADVISORY TIME FOCUS GROUPS 
 
(Adapted from Krueger, 1994, p. 72) 
 
 
Tell me one quality you want in your advisor this year: (Section 8-8, 6 boys/5 girls) 
• Sense of Humor/Enthusiastic (3) 
• Positive Attitude (3) 
• Listens (2) 
• Similar interests to students 
• Trust 
• Nonjudgmental  
 
I. General Questions 
     1. How many people feel it’s important that your advisor is a male?                   
          Yes__0___ No__11_     Why? 
 
• Feel all the teachers are qualified no matter if they are male or female. 
• Feel comfortable with the teachers already. 
 
     2. How many people feel it’s important that your advisor is a female? 
          Yes__0___ No__11_     Why? 
 
• Same as above. 
 
     3. How many people feel it’s important that your advisor is also one of your teachers? 
          Yes__3___ No__8___    Why? 
 
• If they aren’t a great student, they feel it might penalize them in Advisor Time. 
 
II. Interpersonal Questions 
     4. How many people feel it is important that your advisor listens to your concerns?      
          Yes__11__ No__0__     Why? 
 
• Helps with trust and dependability. 
 
     5. How many people feel it’s important for your advisor to have time for you? 
          Yes__7___ No__4__     Why? 
 
     6. How many people feel it’s important that your advisor is nonjudgmental? 
          Yes__11__ No__0__     Why? 
 
• They want no pre-determined value placed on them in advisor time based on 
grades. 
• “The two classes Advisor and Academic should be separated.”  
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     7. How many people feel it’s important that your advisor has a sense of humor? 
          Yes__10__ No__1___     Why? 
 
• “Makes the advisor more approachable.”  
• “Must be able to be serious though.  Helps with the trust issue.” 
 
     8. How many people feel it’s important that your advisor is enthusiastic? 
          Yes__11__ No__0__     Why? 
 
• “Nobody likes a boring teacher no matter what the subject level happens to be.” 
 
     9. How many people feel it’s important that your advisor has a positive relationship  
         with you? 
         Yes__7___ No__4___     Why? 
 
    10. How many people feel it’s important that your advisor is honest? 
          Yes__7___ No__4___     Why? 
 
• Trust is an important issue if students are going to trust adults. 
• “Helps with comfort level to tell teacher problems.” 
 
    11. How many people feel it’s important that your advisor is supportive? 
          Yes__5___ No__6___     Why? 
 
• “Sometimes you just want Advisor Time to be fun.  Break in the day.” 
 
III. Supportive and Caring Attitude 
    12. How many people feel it’s important that your advisor has a caring attitude? 
          Yes__9___ No__2___     Why? 
 
 
    13. How many people feel it’s important that your advisor encourages you? 
          Yes__11__ No__0___     Why? 
 
• They want Advisor Time to be a positive experience.  No hassles. 
 
    14. How many people feel it’s important that your advisor is involved in extra-   
          curricular activities?      
          Yes__0___ No__11__     Why? 
 
• “The advisor does not need to know what we do after school.” 
• “We see them enough in school.” 
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    15. How many people feel it’s important that your advisor is available to you after  
          school? 
          Yes__0___ No__11__     Why? 
 
• Same as above. 
 
IV. Leadership Skills 
    16. How many people feel it’s important that your advisor allows you to make your  
          own decisions about advisor topics?      
          Yes__11__ No__0___     Why? 
 
• “We are the ones going through it and talking about it.” 
• “It’s our concerns and class time.” 
 
    17. How many people feel it’s important that your advisor holds you accountable for  
          your schoolwork? 
          Yes__1___ No__10__     Why? 
 
• “It’s our break in the busy day.” 
• “Guided Study can be used for further academic time.” 
• “Not fair to those who are caught up in schoolwork.” 
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APPENDIX G 
 
FOCUS GROUP QUESTIONING RESULT FOR ADVISORY TIME FOCUS GROUPS 
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FOCUS GROUP QUESTIONING RESULT FOR ADVISORY TIME FOCUS GROUPS 
 
(Adapted from Krueger, 1994, p. 72) 
 
 
Tell me one quality you want in your advisor this year: (Section 8-9, 5 boys/5 girls) 
• Listens (2) 
• Sense of Humor (2) 
• Enthusiastic (2) 
• Caring Attitude 
• Truthfulness and honesty 
• Nonjudgmental 
• Good Relationship with students (non academic) 
 
 
I. General Questions 
     1. How many people feel it’s important that your advisor is a male?                   
          Yes__2___ No__8___     Why? 
 
• “Already feel comfortable with the teacher no matter if they are male or female.” 
 
     2. How many people feel it’s important that your advisor is a female? 
          Yes__0___ No__10__     Why? 
 
• Same as above. 
 
     3. How many people feel it’s important that your advisor is also one of your teachers? 
          Yes__6___ No__4___     Why? 
 
• “They know you better than if they didn’t have you in class.  However, they 
should keep grades separate from this class.” 
 
II. Interpersonal Questions 
     4. How many people feel it is important that your advisor listens to your concerns?      
          Yes__9___ No__1___     Why? 
 
• “It’s their job to listen to us in advisor time.” 
      
     5. How many people feel it’s important for your advisor to have time for you? 
          Yes__4___ No__6___     Why? 
 
• “We see them enough throughout the day.” 
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     6. How many people feel it’s important that your advisor is nonjudgmental? 
          Yes__10__ No__0___     Why? 
 
• “Trust is needed from relationship, not from how we act in academic class.” 
   
     7. How many people feel it’s important that your advisor has a sense of humor? 
          Yes__10__ No__0___     Why? 
 
• “We want to be around people who are positive and funny.” 
• “Relief of stress from a hard and busy day.”   
• “Advisor Time should be stress free.” 
 
     8. How many people feel it’s important that your advisor is enthusiastic? 
          Yes__6___ No__4___     Why? 
 
     9. How many people feel it’s important that your advisor has a positive relationship  
         with you? 
         Yes__9___ No__1___     Why? 
 
• Same as above.  Should be stress free. 
 
    10. How many people feel it’s important that your advisor is honest? 
          Yes__10__ No__0___     Why? 
 
• Trust is built and they want their advisor to talk about troubling things.  Good 
news as well as bad news. 
 
    11. How many people feel it’s important that your advisor is supportive? 
          Yes__10__ No__0___     Why? 
 
• “Advisor Time is a stress relief from the day.  A pick me up during the day.” 
 
III. Supportive and Caring Attitude 
    12. How many people feel it’s important that your advisor has a caring attitude? 
          Yes__10__ No__0___     Why? 
 
    13. How many people feel it’s important that your advisor encourages you? 
          Yes__6___ No__4___     Why? 
 
    14. How many people feel it’s important that your advisor is involved in extra-   
          curricular activities?      
          Yes__1___ No__9___     Why? 
 
• “Out of school life should be separate from in school life.” 
• “See too much of them in school.” 
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    15. How many people feel it’s important that your advisor is available to you after  
          school? 
          Yes__1___ No__9___     Why? 
 
• Invasion of privacy.  Same as above.  See them enough in school. 
 
IV. Leadership Skills 
    16. How many people feel it’s important that your advisor allows you to make your  
          own decisions about advisor topics?      
          Yes__10__ No__0___     Why? 
 
• “It’s our free time to discuss whatever is own our minds.” 
• “They are our problems.” 
 
    17. How many people feel it’s important that your advisor holds you accountable for  
          your schoolwork? 
          Yes__2___ No__8___     Why? 
 
• “Advisor Time is too short to begin with.” 
• “Want it to be stress free.” 
• “If we are having academic problems, they will talk about it during homeroom or 
guided study.” 
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APPENDIX H 
 
Independent Samples Test (.05) 
 
T-test for Equality of Means – Gender of 8th level students 
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Independent Samples Test (.05) Results 
 
T-test for Equality of Means – Gender of 8th level students 
 
 
 T Df Sig (2-tailed) Mean 
Difference 
Academic 
Teacher 
.701 154.214 .484 .148 
Available after 
school 
.339 155.210 .735 .067 
Caring Attitude -2.587 143.705 .011 -.349 
Communication 
with students 
.274 171 .784 .040 
Empowers 
students to 
decide on 
Advisory topics 
-.595 171 .553 -.083 
Encourages -.033 171 .973 -.005 
Enthusiastic -1.482 171 .140 -.233 
Excited about 
Advisory 
.003 171 .997 .001 
Female Advisor -1.174 171 .242 -.214 
Honest -.428 171 .669 -.042 
Involved in 
extra-curricular 
activities 
1.560 151.607 .121 .309 
Knowledgeable 
about grades 
2.002 171 .047 .415 
Listens to 
Concerns 
-1.541 144.354 .125 -.225 
Male Advisor 1.467 144.066 .145 .236 
Nonjudgmental -1.076 171 .283 -.170 
Optimistic -.173 171 .863 -.026 
Pays attention to 
concerns 
.056 171 .955 .010 
Positive Attitude -1.757 133.122 .081 -.194 
Positive 
Relationship 
-.261 171 .794 -.037 
Sense of Humor 1.218 171 .225 .179 
Supervises 
Schoolwork 
1.305 171 .194 .278 
Supportive -1.663 147.308 .098 -.215 
Sympathetic to 
needs 
-1.922 171 .056 -.285 
Time for Student -1.774 150.217 .078 -.285 
Truthful -1.219 150.217 .225 -.159 
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APPENDIX I 
 
Independent Samples Test (.05) 
 
T-test for Equality of Means – Gender/Teachers 
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Independent Samples Test (.05) 
 
T-test for Equality of Means – Gender/Teachers 
 
 
 T Df Sig (2-tailed) Mean 
Difference 
Academic 
Teacher 
-.447 2 .698 -.500 
Available after 
school 
.-.447 2 .698 -.500 
Caring Attitude -1.000 2 .423 -.500 
Empowers 
students to 
decide on 
Advisory topics 
-1.000 2 .423 -1.000 
Encourages -1.000 2 .423 -.500 
Enthusiastic -1.000 2 .423 -.500 
Excited about 
Advisory 
-.447 2 .698 -.500 
Involved in 
extra-curricular 
activities 
.632 2 .592 1.000 
Knowledgeable 
about grades 
-1.000 2 .423 -.500 
Nonjudgmental 1.000 2 .423 .500 
Optimistic -1.000 2 .423 -1.000 
Pays attention to 
concerns 
-1.000 2 .423 -.500 
Positive Attitude -1.000 2 .423 -.500 
Sense of Humor .000 2 1.000 .000 
Supervises 
Schoolwork 
-2.282 2 .106 -2.000 
Time for Student -1.000 2 .423 -.500 
 
* t cannot be computed for Communication with students, Female advisor, Male advisor, 
Honest, Listens to concerns, Positive Relationship, Supportive, Sympathetic to needs, and 
Truthful cannot be computed because the standard deviations of both groups are 0. 
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APPENDIX J 
 
Independent Samples Test (.05) 
 
T-test for Equality of Means – Gender/Advisors 
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Independent Samples Test (.05) 
 
T-test for Equality of Means – Gender/Advisors 
 
 
 T Df Sig (2-tailed) Mean 
Difference 
Academic 
Teacher 
-1.361 10 .203 -.625 
Available after 
school 
-2.220 9.850 .051 -1.125 
Caring Attitude -.690 10 .506 -.125 
Communication 
with students 
1.000 3.000 .391 .250 
Empowers 
students to 
decide on 
Advisory topics 
-2.530 10 .030 -1.375 
Encourages -.690 10 .506 -.125 
Enthusiastic -.592 10 .567 -.250 
Excited about 
Advisory 
-2.216 10 .051 -1.125 
Female Advisor -1.150 10 .277 -.625 
Honest .506 10 .624 .125 
Involved in 
extra-curricular 
activities 
-2.148 10 .057 -1.500 
Knowledgeable 
about grades 
.000 10 1.000 .000 
Male Advisor -1.150 10 .277 .-.625 
Nonjudgmental -.300 10 .770 -.125 
Optimistic -1.871 7.000 .104 -.500 
Pays attention to 
concerns 
.506 10 .624 .125 
Positive Attitude -1.528 7.000 .170 -.250 
Sense of Humor .000 10 1.000 .000 
Supervises 
Schoolwork 
.000 10 1.000 .000 
Supportive -.690 10 .506 -.125 
Sympathetic to 
needs 
.506 10 .624 .125 
Truthful 1.414 10 .188 .375 
 
* t cannot be computed for Listens to concerns, Positive relationship, and Time for 
student because the standard deviation for both groups are 0.  
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APPENDIX K 
 
Independent Samples Test (.05) 
 
T-test for Equality of Means – Advisor/Administrators 
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Independent Samples Test (.05) 
 
T-test for Equality of Means – Advisor/Administrators 
 
 
 T Df Sig (2-tailed) Mean 
Difference 
Academic 
Teacher 
.176 14 .863 .083 
Available after 
school 
-1.154 14 .268 -.750 
Caring Attitude .837 14 .417 .167 
Communication 
with students 
-.564 14 .582 -.083 
Empowers 
students to 
decide on 
Advisory topics 
.135 14 .894 .083 
Encourages ..837 14 .417 .167 
Enthusiastic -.454 14 .657 -.167 
Excited about 
Advisory 
.000 14 1.000 .000 
Female Advisor 1.266 14 .226 .583 
Honest -.837 11.000 .417 -.167 
Involved in 
extra-curricular 
activities 
-.648 14 .527 -.500 
Knowledgeable 
about grades 
-1.225 14 .241 -.500 
Male Advisor 1.266 14 .226 .583 
Nonjudgmental -.232 14 .820 -.083 
Optimistic .390 14 .702 .167 
Pays attention to 
concerns 
.347 14 .733 .083 
Positive Attitude .347 14 .733 .083 
Sense of Humor .000 14 1.000 .000 
Supervises 
Schoolwork 
1.449 14 .169 .750 
Supportive -.564 14 .582 -.083 
Sympathetic to 
needs 
-.837 14 .417 -.167 
Time for Student 1.000 3.000 .391 .250 
Truthful -1.915 11.000 .082 -.250 
 
* t cannot compute Positive Relationship and Listens to concerns because the standard 
deviations of both groups are 0. 
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APPENDIX L 
 
Independent Samples Test (.05) 
 
ANOVA for Equality of Means – Students, Administrators, Teachers 
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Independent Samples Test (.05) 
 
ANOVA for Equality of Means – Students, Administrators, Teachers 
 
 
   F Sig. 
Academic Teacher Between 
Groups 
Within 
Groups 
Total 
(Combined) 13.240 .000 
Available after 
school 
Between 
Groups 
Within 
Groups 
Total 
(Combined) .545 .581 
Caring Attitude Between 
Groups 
Within 
Groups 
Total 
(Combined) 1.779 .172 
Communication 
with students 
 Between 
Groups 
Within 
Groups 
Total 
(Combined) 3.884 .022 
Empowers 
students to decide 
on Advisory topics 
Between 
Groups 
Within 
Groups 
Total 
(Combined) 3.698 .027 
Encourages Between 
Groups 
Within 
Groups 
Total 
(Combined) 2.414 .092 
Enthusiastic Between 
Groups 
Within 
Groups 
Total 
(Combined) 1.658 .193 
Excited about 
Advisory 
Between 
Groups 
Within 
Groups 
Total 
(Combined) 1.085 .340 
Female Advisor Between 
Groups 
Within 
Groups 
Total 
(Combined) 1.134 .324 
Honest Between 
Groups 
(Combined) .545 .581 
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Within 
Groups 
Total 
Involved in extra-
curricular 
activities 
Between 
Groups 
Within 
Groups 
Total 
(Combined) .233 .792 
Knowledgeable 
about grades 
Between 
Groups 
Within 
Groups 
Total 
(Combined) 4.415 .013 
Listens to 
Concerns 
Between 
Groups 
Within 
Groups 
Total 
(Combined) 2.866 .059 
Male Advisor Between 
Groups 
Within 
Groups 
Total 
(Combined) .770 .465 
Nonjudgmental Between 
Groups 
Within 
Groups 
Total 
(Combined) .539 .584 
Optimistic Between 
Groups 
Within 
Groups 
Total 
(Combined) 1.394 .251 
Pays attention to 
concerns 
Between 
Groups 
Within 
Groups 
Total 
(Combined) 6.713 .002 
Positive Attitude Between 
Groups 
Within 
Groups 
Total 
(Combined) .473 .624 
Positive 
Relationship 
Between 
Groups 
Within 
Groups 
Total 
(Combined) 3.645 .028 
Sense of Humor Between 
Groups 
Within 
Groups 
Total 
(Combined) .206 .814 
Supervises 
Schoolwork 
Between 
Groups 
(Combined) 7.049 .001 
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Within 
Groups 
Total 
Supportive Between 
Groups 
Within 
Groups 
Total 
(Combined) 1.469 .233 
Sympathetic to 
needs 
Between 
Groups 
Within 
Groups 
Total 
(Combined) 5.748 .004 
Time for Student Between 
Groups 
Within 
Groups 
Total 
(Combined) 3.248 .041 
Truthful Between 
Groups 
Within 
Groups 
Total 
(Combined) .831 .437 
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APPENDIX M 
 
Superintendent Letter to Request Permission to Conduct Study 
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DUQUESNE UNIVERSITY 
600 FORBES AVENUE   ♦   PITTSBURGH, PA 15282 
 
 
 
 
December 03, 2003 
 
 
Dear Dr. Lombardo: 
 
This letter is to request permission to conduct a study among middle level principals, 
eighth level teachers, and eighth level students in your school district.  This research is 
being conducted as part of a doctoral dissertation and involves how administrators, 
teachers and students perceive the qualities of an effective advisor at the middle school 
level. 
 
Although the advisory program is a highly recommended component of middle level 
schools, a key problem is that there is little conclusive research on the profile of an 
effective advisor for middle level students.  This study is an attempt to define the 
effective advisor for middle level education based on perceptions and data from students, 
administrators and teachers.  An analysis of the data collected in this investigation may 
prove helpful in improving the quality and consistency of advisor time in middle school 
education.   
 
The two major goals of the study are: (1) what are the effective qualities students, 
administrators and teachers value in an advisor? (2) What is the comparison between 
students, administrators and teachers perceptions of effective qualities in implementing 
an advisor program?  
 
The study sample will include a survey to be completed among the eighth level students, 
and twelve eighth level teachers/advisors from Fort Couch Middle School.  Selected 
school principals will be asked to fill out a survey to provide sampling information from 
administrators.  Focus groups will be conducted among six groups containing 12-15 
eighth level students to provide sampling information from middle level students. 
 
If permission is granted to conduct this research, those students, principals and teachers 
selected will receive a cover letter inviting them to participate.  The principals will be 
asked to respond to twenty five closed-ended questions.  Their time commitment will be 
approximately fifteen minutes. 
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Any research associated with Duquesne University must be reviewed and accepted by 
Institutional Review Board for the Protection of Human Subjects.  These surveys have 
been approved.  Information provided is strictly confidential.  All teachers, school 
administrators, and student responses will be coded to ensure anonymity when findings 
and results are reported.  All research will be conducted during the spring 2004. 
 
If you want your school district to participate in this survey, please sign and return this 
form to the researcher’s address below.  I hope this letter provides you with adequate 
information with which to make your decision.  If you have any questions or need 
additional information, please don’t hesitate to contact me. 
 
 
Kevin Deitrick     Kevin Deitrick/Admin. Assistant 
2034 Swallow Hill Rd. 110    Fort Couch Middle School 
Pittsburgh, Pa. 15220   or  515 Fort Couch Road 
412-278-2593       Upper St. Clair, Pa. 15241 
(Home)      412-833-1600 ext. 3211 
       (Work) 
 
Your assistance in support of this research will be greatly appreciated and I look forward 
to hearing from you. 
 
 
Sincerely, 
 
 
Kevin R. Deitrick 
 
 
 
__________________________________________  _______________ 
Superintendent’s Signature                                           Date 
 
 
 
 
__________________________________________  _______________ 
Investigator’s Signature                                                Date 
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APPENDIX N 
 
Parent Permission Form for Questionnaire Completion 
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DUQUESNE UNIVERSITY 
600 FORBES AVENUE   ♦   PITTSBURGH, PA 15282 
 
 
 
PARENT PERMISSION FORM FOR QUESTIONNAIRE COMPLETION
 
Investigator’s Name:   Kevin R. Deitrick 
 
Department:    ILEAD Doctoral Program 
Institution:    Duquesne University – School of Education 
Phone:     Office (412)833-1600   Home (412) 278-2593 
Advisor’s Name:   Dr. William Switala 
     Duquesne University 
     (412) 396-5273 
 
I am currently studying characteristics of successful middle schools – particularly 
advisor/advisee programs.  To help me gain further insights into these areas I will ask 
your child to participate in one survey lasting approximately 20 minutes.  This survey 
will be conducted at Fort Couch Middle School during Advisor Time. 
 
The students involved in this research will remain anonymous.  To insure this, students’ 
names will be changed and a number code created.  No information obtained will be 
linked to the researcher’s data with identifiers.  All written materials and consent forms 
will be stored in a locked file in the researcher’s home and all materials will be destroyed 
at the completion of the research. 
 
There will be no risks or benefits to your child.  There will also be no compensation.  
However, participation in this project will require no monetary cost to you.  A summary 
of the results of this research will be supplied to you, at no cost, upon request. 
 
Your child’s participation in this study is on a voluntary basis, and you may refuse to 
have them participate at any time without consequence or prejudice.  Any questions about 
this research, or any related problems, may be directed to the Principal Investigator, 
Kevin Deitrick, a doctoral candidate at Duquesne University, Department of Education, 
at phone number (412) 833-1600 ext. 3211.  In addition, you may call Dr. Paul Richer, 
Chair of the Duquesne University Institutional Review Board (412-396-6326). 
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If you want your child to participate in this survey, please sign and return this form to 
your child’s homeroom teacher by March 1, 2004.  If you have any questions or need 
additional information, please don’t hesitate to contact me.  Again, thank you for your 
assistance in this important project. 
 
 
______________________________________________   ____________ 
(Student’s Name) and Guardian’s Signature     Date 
 
 
 
 
______________________________________________   ____________ 
Investigator’s Signature       Date 
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APPENDIX O 
 
Parent Permission Form for Focus Groups 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
     
  
                                                                                                                                                                    
 
127
DUQUESNE UNIVERSITY 
600 FORBES AVENUE   ♦   PITTSBURGH, PA 15282 
 
 
 
PARENT PERMISSION FORM FOR FOCUS GROUPS
 
Investigator’s Name:   Kevin R. Deitrick 
 
Department:    ILEAD Doctoral Program 
Institution:    Duquesne University – School of Education 
Phone:     Office (412)833-1600   Home (412) 278-2593 
Advisor’s Name:   Dr. William Switala 
     Duquesne University 
     (412) 396-5273 
 
I am currently studying characteristics of successful middle schools – particularly 
advisor/advisee programs.  To help me gain further insights into these areas I will ask 
your child to participate in one focus group interview lasting approximately 25 minutes.  
These focus groups will be conducted at your child’s school site and during Advisor 
Time. 
 
The students involved in this research will remain anonymous.  To insure this, students’ 
names will be changed and a number code created.  No information obtained will be 
linked to the researcher’s data with identifiers.  All written materials and consent forms 
will be stored in a locked file in the researcher’s home and all materials will be destroyed 
at the completion of the research. 
 
There will be no risks or benefits to your child.  There will also be no compensation.  
However, participation in this project will require no monetary cost to you.  A summary 
of the results of this research will be supplied to you, at no cost, upon request. 
 
Your child’s participation in this study is on a voluntary basis, and they may refuse to 
participate at any time without consequence or prejudice.  Any questions about this 
research, or any related problems, may be directed to the Principal Investigator, Kevin 
Deitrick, a doctoral candidate at Duquesne University, Department of Education, at 
phone number (412) 833-1600 ext. 3211.  In addition, you may call Dr. Paul Richer, 
Chair of the Duquesne University Institutional Review Board (412-396-6326).  
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If you want your child to participate in this survey, please sign and return this form to 
your child’s homeroom teacher by March 1, 2004.  If you have any questions or need 
additional information, please don’t hesitate to contact me.  Again, thank you for your 
assistance in this important project. 
 
 
 
______________________________________________   ____________ 
(Student’s Name) and Guardian’s Signature     Date 
 
 
 
 
______________________________________________   ____________ 
Investigator’s Signature       Date 
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APPENDIX P 
 
Teacher/Administrator Consent Form for Questionnaire 
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DUQUESNE UNIVERSITY 
600 FORBES AVENUE   ♦   PITTSBURGH, PA 15282 
 
 
 
 
TEACHER/ADMINISTRATOR CONSENT FORM FOR QUESTIONNAIRE COMPLETION 
 
 
TITLE:    Comparing Perceptions of Effective Characteristics of Middle    
School Advisors from Administrators, Teachers, and Students 
at Fort Couch Middle School 
 
INVESTIGATOR:   Kevin R. Deitrick 
     2034 Swallow Hill Rd.  110 
     412-278-2593 
 
ADVISOR (if applicable):  Dr. William Switala 
     Duquesne University – School of Education 
     412-396-5273 
 
SOURCE OF SUPPORT: This study is being performed as partial fulfillment of the 
requirements for the doctoral degree in Education at Duquesne 
University. 
 
PURPOSE: You are being asked to participate in a research project that 
seeks to investigate perceptions of effective characteristics 
of middle school advisors.  You are also being asked to 
complete a 25 closed-question survey to determine what 
qualities, if any, make for an effective advisor for middle 
level education. 
 
  These are the only requests that will be made of you. 
 
RISKS AND BENEFITS: There are no risks or benefits to the participants. 
 
COMPENSATION: There will be no compensation for participants.   However, 
participation in the project will require no monetary cost to 
you. 
 
CONFIDENTIALITY: Your name will never appear on any survey or research 
instruments.  No identity will be made in the data analysis.  
All written materials and consent forms will be stored in a 
locked file in the researcher's home.  Your response(s) will 
only appear in statistical data summaries.  All materials will be 
destroyed at the completion of the research. 
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RIGHT TO WITHDRAW: You are under no obligation to participate in this study.  You 
are free to withdraw your consent to participate at any time. 
 
 
SUMMARY OF RESULTS: A summary of the results of this research will be supplied to 
you, at no cost, upon request. 
 
VOLUNTARY CONSENT: I have read the above statements and understand what is being 
requested of me.  I also understand that my participation is 
voluntary and that I am free to withdraw my consent at any 
time, for any reason.  On these terms, I certify that I am 
willing to participate in this research project. 
 
 I understand that should I have any further questions about my 
participation in this study, I may call Dr. Paul Richer, Chair of 
the Duquesne University Institutional Review Board (412-
396-6326).   
 
 
_________________________________________    __________________ 
Participant's Signature      Date 
 
 
_________________________________________    __________________ 
Researcher's Signature      Date 
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APPENDIX Q 
 
Student Assent Form for Questionnaire Completion 
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DUQUESNE UNIVERSITY 
600 FORBES AVENUE   ♦   PITTSBURGH, PA 15282 
 
 
 
STUDENT ASSENT FORM FOR QUSTIONAIRE COMPLETION 
 
 
TITLE: Comparing Perceptions of Effective Characteristics of Middle 
School Advisors from Administrators, Teachers, and Students 
at Fort Couch Middle School 
 
INVESTIGATOR:   Mr. Kevin R. Deitrick 
     Fort Couch Middle School – Upper St. Clair SD. 
 
PURPOSE: You are being asked to participate in a research project that 
seeks to investigate perceptions of effective characteristics 
of middle school advisors.  You are also being asked to 
complete a 25 question survey to determine what 
characteristics you think is important for making a good 
advisor.  This survey will take about 20 minutes to 
complete and will take place during Advisor Time. 
 
RISKS AND BENEFITS: There are no risks or benefits to you. 
 
CONFIDENTIALITY: Your name will never appear on any survey or research 
instruments.  No identity will be made in the data analysis.  
All written materials and consent forms will be stored in a 
locked file in Mr. Deitrick’s home.  Your response(s) will only 
appear in statistical data summaries.  All materials will be 
destroyed at the completion of the research. 
 
RIGHT TO WITHDRAW: You are under no obligation to participate in this study.  You 
are free to withdraw your assent to participate at any time. 
 
VOLUNTARY ASSENT: I have read the above statements and understand what is being 
requested of me.  I also understand that my participation is 
voluntary and that I am free to withdraw my assent at any 
time, for any reason.  On these terms, I certify that I am 
willing to participate in this research project.  If I have any 
questions, I will ask Mr. Deitrick 
 
 
_________________________________________    __________________ 
Participant's Signature      Date 
 
 
_________________________________________    __________________ 
Researcher's Signature      Date 
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APPENDIX R 
 
Student Assent Form for Focus Groups 
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DUQUESNE UNIVERSITY 
600 FORBES AVENUE   ♦   PITTSBURGH, PA 15282 
 
 
 
STUDENT ASSENT FORM FOR FOCUS GROUPS 
 
 
TITLE:     Comparing Perceptions of Effective Characteristics of Middle    
School Advisors from Administrators, Teachers, and Students 
at Fort Couch Middle School 
 
INVESTIGATOR:   Mr. Kevin R. Deitrick 
     Fort Couch Middle School – Upper St. Clair SD. 
 
PURPOSE: You are being asked to participate in a research project that 
seeks to investigate perceptions of effective characteristics 
of middle school advisors.  You are also being asked to 
participate in a focus group based on the survey you 
previously filled out. This focus group will take about 20 
minutes and will occur during Advisor Time. 
 
RISKS AND BENEFITS: There are no risks or benefits to you. 
 
CONFIDENTIALITY: Your name will never appear on any survey or research 
instruments.  No identity will be made in the data analysis.  
All written materials and consent forms will be stored in a 
locked file in Mr. Deitrick’s home.  Your response(s) will only 
appear in statistical data summaries.  All materials will be 
destroyed at the completion of the research. 
 
RIGHT TO WITHDRAW: You are under no obligation to participate in this study.  You 
are free to withdraw your assent to participate at any time. 
 
VOLUNTARY ASSENT: I have read the above statements and understand what is being 
requested of me.  I also understand that my participation is 
voluntary and that I am free to withdraw my assent at any 
time, for any reason.  On these terms, I certify that I am 
willing to participate in this research project.  If I have any 
questions, I will ask Mr. Deitrick 
 
 
_________________________________________    __________________ 
Participant's Signature      Date 
 
 
_________________________________________    __________________ 
Researcher's Signature      Date 
 
 
 
 
 
  
